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Introduction

Dear Sir or Madam,

We pass you to use an innovative training program for teachers "Individualization ofwork
an opportunity for comprehensive support education and children's saual youth"
developed in the framework of a project carried out by the Erasmus + Niepuphtaath
9RdzOF GA2Y I f | Spyojedidbader ghd pattrdrsldvith gducational organizations
in Cyprus, Iceland and Italy. Polish partner of the project is the Board of Education in Kielce.
The training program was developed for the purpose of impmvthe competence

of specialist, methodological, psychological teaching staff, in contact with children and
young people with special educational needs and development. The structure of the
development and its contents allow to use both the entire pragraas each module
separately for training staff in State institutions, which is undoubtedly the additional
advantage. The program includes detailed scenarios and tools used during the training.
Posted in the scripts for participants, sample card exercissg specific methods and
exercises to use in the classroom educatioreducational institutions, including the
individual work with children and young people seem to be an important means for the
participants, which determines the use of known ways ofkiry with children and youth

in the future. The program also includes tools for measuring the quality of the training
program and measure its effectiveness.

The program builds on international experience in the field of theoretical and practical
knowledg about the individualization of work, recall examples of good practice in the
partner organizations, which may be an interesting inspiration.

It is for kindergartens, schools, psychologiegbedagogical centers, special centers for
teachers, continuing @ucation establishments, universities and other institutions interested
in the development of its employees, workingth children and youth.

By proposing to you this publication, we believe that everyone will find something in it for

themselves, which ia consequence for their students, students.

Regards

The authors of the program
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. Basic information about the organizations taking part
in the project.

1. The organizations taking part in the project:
1.1. The Non-Public Youth Educational Centre in Wegrzynéw (POLAND).

TheNomt dzo f A O |, 2dzi K 9 RdzOl G A 2 ydarfnight®guidanidaal denfre 2 t 3
for resocialisation and rehabilitaion, designed for 48 girls aged 13 to 18 who are socially
maladjusted. Due to the nature and profile of the institution aldadents with mild
AyiSttSOildat RAaAlFIOAfTAGE OFly aidleé GKSNB® L {
| 6At G21 NI @&a1AS az2dzyldlAya FYyR AU Aa 2yS 27
this type of facility also serve for rehatition purposes and provide support for pupils with@
disabilities.
The Noat dzo t A O |, 2dzi K 9RdzOl GA2Y It [/ SYGNB Ay t
a lower secondary school which have the rights of public schools. The facility employs ne;arly
40 teacters and specialists and provide both education and educational Suppog,
resocialisation and rehbilitation actions, bringing tangible results in the form of a cha@e
in the attitudes of students, equipping them with social skills necessary in aduvHiftzh g
allow proper functioning in adulthood. The facility employs teachers of different subjecg,
educators for educational groups, a psychologist, a pedagogue and a nurse. The teacghers
have been trained for work with intellectually disabled youth and donducting various §
types of therapy. The work of teachers and specialists is a great challenge. Often%he
institution is not only the place of education and care, but also it substitutes the fam@y
home. The staff is committed to carry out their tasksettsure that the role set up in the &
educational system for this type of facility is fulfilled in the best way. Apart from educatior%l
support they give students a wide range of social assistance in cooperation with social gelp
centers around the country.HBy care about their health and safety, provide abawerage &
health care. The fact that students eagerly return to the facility after holidays or vacatiﬁn
ONBI1a FYyR G(KS GNMzad GKSe& Ldzi Ay GKS &Syl
classroomsdr conducting lessons, a gym, a playground, a mini fitness, a library, a comrgon
room and a canteen. The facility has got a permanent access to the Internet. Q
The facility fits very well also in the local environment and collaborates in many areas vgth
the local community. Students from the Centre, for example voluntarily help elderly peo@e

in the neighbourhood and care for children from a kindergarten located in the neighbourigg
town. The facility cooperates with local authorities (at the level of muniitipa and district) %
and locally acting NGOs. Students participate in municipal and district competitions, Wlnnlng
awards and distinctions. The facility is building its identity having the sense of awarer@ss
that the community organisations must learn actlange in response to changing sociaIE
cultural and civilisational conditions. In the project, the management and teaching staff %e
a great opportunity for the development of the center. The aim sought by NMOW is%o
create a community of learners and ateng learning conditions for others, to which high:

2Q16-0801
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competences of teachers and specialists will contribute.
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1.2, Agios Spyridonas Special School, Larnaca (Cyprus).

¢tKS aO0OK22f Aa | LlzoftAO {LISOALE {OK22f VI
littoral town of Cyprus, Larnaca. The town has a population of 62,000 and still manages to
maintain a leisurely and relaxed atmosphere. It is the third biggest town in Cyprus and after
the Turkish invasion started the operation of Larnaca International Airport.
Theschool meets the needs of 72 boys and girls, aged between 4 and 21, who mainly have
a complex of learning and mobility difficulties as an outcome of their mental disaliihty.
students come from the town and the suburban areas and villages of théctlidésigned by
the Ministry of Education. The government pays for their transportation back and forth to
school. Most of the students are Cypriots with a very low percentage of immigrants. Most
parents are of average income. Some of them are governmemgi@maes, own their own
business or work in the private sector. All the children receive welfare funds due to their
disabilities.The school operates under the Ministry of Education and Cuki@epartment
of Primary Education.
The school is committedtd KS RS @St 2LIYSyid 2F SIOK OKAfRO
children can experience life as a worthwhile activity. The staff respect the dignity of each
human being and acknowledge their value as an individual, whatever their needs or their
abilities to contribute to the society. They also support the continuous development
of knowledge, understanding and skills of the children.
The school enjoys an open aspect, football field, playground with outdoor special needs toys
(trampoline, wheel chair swgs, slides, 4eat seesaw, merrygo-round, etc), synthetic
lawns, and a botanical garden. The building offers a sensory room, a library and resource
area, a kitchen and dining area, a sports/ assembly hall and several classrooms with facilities
such as nteractive boards, personal computers and augmentative and alternative
communication devices and other peripherals.
The faculty consists of a Headmaster, a Deputy Head teacher, 10 Special Education teachers
a psychologist, 4 speech pathologists, threeumational therapists, four physiotherapists,
three special physical educators, two music therapists, an art/ creativity teacher and two
carpentry teaches. There is twenty three other staff employed at the school this year:
18 teacher aids, 3 cleaning pennel, 1 secretary and a janitor.
The school tends to the needs of boys and girls with a wide range of learning disabilities,
caused by factors that are either prenatal (genetic factors, genetic diseases, developmental
malformation, etc.), perinatal (le birth weight, prematurity, obstetric complications,
trauma during labour, asphyxia, etc.), and postnatal (infections, accidents, malnutrition,
environmental factors, psychosocial problems, etc). Each class consists of a maximum
of 8 students, and an evd effort is made to keep the groups as homogenous as possible.
The school aims to:

1 Value everyone irrespective of age, position, race, gender, background or ability.

We endeavour to motivate, support and inspire personal, spiritual, emotional and
educdional growth in a safe and secure environment.

a
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1 Consider the unigueness and individual needs of its students by delivering
the greatest possible educational opportunities within a broad, balanced
differentiated and relevant curriculum.

1 Provide parent condtation and support keeping them fully informed at all stages
of education whilst aiming to strengthen pareqteacher partnerships by three
assistants, depending on the needs the group.

Some of the fields oBpecial Education the school has bgmarticpating throughout

the last ten yearsn various European Programmes are:

Alternative and augmentative communication

Inclusion

Vocationaltraining

Multicultural class

Environmentalssues

Multidisciplinary team work

Arts (theatre, music, dance, haicdaft)

Sports as a tool for social inclusion. g

We have participated in programmes initiating the pictorial and dramatic reproduction gf

traditional stories via a multisensory approach, i.e. interactive theatrical activities, art agd

craft workshops. We havalso focused on traditions and culture as a theme for visits,

In addition, we have created a sensory garden along with the traditional herbs of Cyprus énd

of our partners. Furthermore, we have exchanged educational and therapeutic strategﬁles

among partrer schools enhancing our. s
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and socia

1.3. Technical School of Limassol (CYPRUS). ©
A Technical School of Limassol started operating sixty years ago in Limassol. It was th%S first
technical/vocational school in Limassol. At first it was for students from the age-98.12 g
Now, it has only students from the ages of-18, with a three year curriculum.
There are now three technical schools and Technical School of Limasol is the biggest
580 students and 102 full time and part time teachers.
There are four departments at ¢hschool.
1 Mechanical Engineering Department
Specialisations in General Engineering and Automotive Engineering.
1 Applied Arts Department
Specialisations in Graphic Design and Interior Design
1 Department of Wood Work and Furniture Manufacturing
1 Department of 8cretarial Studies
In school, except the teaching classrooms there are drawing room, computer rooms, labs,
workshops and other specialized classrooms. There is a theatre, a library, a canteen, a §§orts
hall and teachers rooms. S
The students participate in amy school, out of school and athletic events.
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They hold art exhibitions and participate in many local and international competitions. There
is also a drama club, an orchestra and a choir.

Technical School is located in the centre of Limassol, near thbadpital and the General
Police Station. Limassol is the second largest city in Cyprus with a population of more than
100,000 inhabitants. Limassol is a coastal city with many beaches and hotels. The city is well
known for its wine festival and the cawal. Limassol is known also for its cultural events and

its traditional city centre.

1.4. Midberg Leisure Center in Reykjavik (ICELAND).
Leisure centers were created to operate and manage Yewhd After School Centers.
Leisure Centers were run by Sperasid Leisure Division of Reykjavik (ITR). In 2010 the city
council began to develop changes for financial optimization within the city administration.
This meant alteration and integration of some departments, leisure centers moved from the
Leisure Divisionof Reykjavik to a new division. In the fall of 2011 started
a new era with the integration of all elementary schools, kindergarten schools and leisure
centers. The new division is called Schoahd Leisure divisiong { C{ epg st I
T NN & (0 dzy R $ mae@nk t6 crehite & @fprekensive service to children and families in the
OAGe YR 62N 2y ONBIUGAY3a || O2yldAydaAaide Ay
sports. Schook and leisure division, SFS, oversees the elementary schools, kinéergart
schools, leisure centers (after schoahd youth centers), school bands and adult education
program.
The guiding light of SFS is for the wmding of children and youth of the city, that they
continuously progressing and that they receive the educatimd upbringing of common
ground to further their future prospects. The role of SFS is to give children and youth
the best possible opportunity for play, education and leisure in coordination with their
families and the neighbouring community in additido leading progressive schools
and leisure time. SFS makes the vioeing of children and youth their main focus for all their
services.
Reykjavik city is divided into 6 divisions/districts and each division has a Leisure Center that
is responsible forhe operation of Youth Centers and After School Programs that are
serviced around the children and youth in the elementary schools in each district. Midberg
Leisure Center is in the district of Breidholt and oversees the leisure program for children
and youh in five elementary schools of Breidholt in addition to leisure opportunities
for 16- 25 years old. In those five elementary schools in Breidholt, Midberg operates 7 After
School Programs for children®%years old and 4 Youth Centers for youth1Byears old.
aAROSNH Aa I|faz2 NBalLkRyaiofS F2NJ adzYYSNI |
breaks. Midberg has around 110 ftithe and parttime employees during winters and
around 65 fulitime employees during summers.
aAROSNHEHQA 3I2I fdreriahd yough leisiN@tithé #I& withikcdntent and worth
their while. The emphasis is on interesting variations during their leisure time. One
2T (2RlI&2dQa NBIdANBYSydG Aa G2 o6dzAf R dzLJ | dzl f
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that include atvities, education, arts, sports and leadership values under the direction
of the employees.

Midbergs management consists of Director that is the head of the leisure center, Youth
Center Divisional Manager for children-16 years old and youth 185 years old, After
School Divisional Manager for childrer96years old and Financial Manager that has
the overall financial responsibility of the Leisure Center.

aAROSNHA NBalLRyairoAfAlGASa IINB YIFIAyfte RAGA
Under the supervision of the Youth Center Divisional Manager are four Youth Centers. Three
of them are serving to the youth in those five elementary schools in the district but the
fourth is serving to youth with disabilities in two districts and operatesilar to the After
School Programs. Under the supervision of the After School Divisional Manager are sgven
After School Programs serving to the children in the five elementary schools. Three of tliem
cater only to children 4 years old, two cater to onlyt89 years old and the other two 3
cater to children @ years old. This is due to the service to the older kids in addition to tﬁe
layout and location of the schools in the district.

Those divisions work together on other projects in the district suctistsicts festivals and
special events that service the neighborhood and the affiliations in the districts.

n and youth

Midberg Leisure Center guidelines are from The Leisure Centers job directory issued bESFE‘

(School and Leisure Department). SFS guiding light BlurifOA G AT Sy Q&  SA & daz)
children have the opportunity to participate in activities that have educational goa%s

centered towards their age and development. The emphasis is on participation, Iearr@]g
by doing, democracy and human rights. Spledacus is to strengthen and motivate%

individuals that are disadvantaged due to their social indifference or disability. Prevent@n
is key in all work at the leisure centers and working with attitude and behavior of childr§n
towards healthy lifestyle andocial interaction. <

ducationa

1.5. I.C. “F.S. NITTI” in Rome (ITALY).
GCP{ ® bAGGAE LyadAdGdziS sl a 02Ny FTNRY (K
aARRfS {OKz22f GD® t SGNI aanice 2y wmad
It is a State Schoolhich is supervised by the Ministry of Education. The Institutfg
Aa O2YLRASR 2F o a0K22f O2YLX SESaY id4Cofd
YR ' RYAYAAUNYGAGBS hFFAOSAE FNBZI GCSNNIgyl

]

G Co® a S Prinary Schdol, with 11 classes. In the current school year,-2016, ©
the total of students amounts to 1037: 546 of which attend Primary School and 491 gre
in the Middle School. The pupils come from different public or private schools of the district
or neighbourhood. PRIMARY SCHOOL TIMETABLE: families can choose, according g) the
needs, between 27 and 40 hours per week. Compulsory Subjects are: Italian, Maths, Scisénce,
History, English, Social Studies, Geography, Music,, P.E., Art, R.E. or Adtekoaviies. %
Students who attend school for 40 hours, have lunch at school and have lab activities intthe
afternoon. MIDDLE SCHOOL TIMETABLE: it consists of 30 hours per week. Com@lso

Subjects are: Italian, 1st Foreign Languag@aglish, 2nd Foreigrahguage; Spanish/French E
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(families can choose), Maths, Science, Art, Music, Technology, History, Geography, P.E., R.E.

SCHOOL AND TERRITORY. Our School operates in ahigiddialtural background,
although varied and sometimes problematic. In fact, evkrit is mainly composed of
professionals, employees and tertiary sector workers, secmanomic disadvantaged
situations such as immigration, unemployment, social and cultural degradation, are quite
common, both in the school area and in the close ditrievhere a large part of our
students come from. The territory has not got any industrial plantation: professional studios,
commercial enterprises, workshops and housework are the main sources of income.
Students with Specific Learning Disorder, foreigsteidents lacking Italian literacy, socially
deprived or disabled students are all well integrated in the school. Most
of our students reach satisfactory learning levels, get good results and have great
expectations for their further studies. Actually,etranalysis of the high school enrollment
data proves that 90% of students pursue their study in classical or Scientific High Schools, 7%
in Polytechnic Schools, 3% in Professional Institutes. Schocbditap 0% With reference to

the lifestyle of the digict where the school acts, the School Management takes advantage
of all the opportunities offered by the School Autonomy Regulations in order to arrange an
efficient weekly timetable supplied for 5 days, Monday to Friday. $¢ieool can also
propose itsé as a point of convergence as far as sport and music are concerned, since it acts
in a district provided with appropriate facilities such as sports complexes, Music and
[ Fy3dz- 3S {OK22fax {02dzia | yR tlthiXeadmistsedld (i 2
has signeda Memorandum of Understanding with some Leisure Time Associations so that
the students can choose among different activities to be carried out at school, after the
curriculum classes. All these activities are included in the School POF ghesonool
document) and competences achieved by the students will be certified by the Associations
themselves.

1.6. Board of Education in Kielce (POLAND).
Board of Education in Kielce, which supervises teaching standards in schools and institutions
Ay GKS | At G21 NI @a1AS LINRPOAYOS A& | dzyAld 3
as a singled out organisational entity. Board of Education in Kesfggoys a total of 47
inspectors and specialists. Inspectors carry out tasks related to pedagogical supervision, i.e.
make external evaluation of schools and educational institutions and test the compliance
of their performance with the law. Qualitativassessment of schools and institutions
is a fundamental task of the institution. Board inspectors also perform tasks supporting
schools and institutions. Specialists working in the Board of Education in Kielce also perform
tasks other than pedagogical senwision. The staff is well trained and highly competent,
which enables professional performance of tasks. Board of Education actively cooperates
with all local government units in the province (102 municipalities and 14 districts), creating
regional anddcal educational policy. It also collaborates with regional universities (10) and
a number of norgovernmental organizations (including the Volunteer Centre, Centre
for Local Democracy), associations and foundations which are the governing bodies

N
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of schools and institutions. It is the initiator of many educational projects that promote the
G tdz2S FYyR ljdz- f Ade 2F SRdzOFGA2ysS y20G 2yfe ]
the country.

| At G21 NI a1l A {OK22ft { dzLJS NRe/ihyaRtSedutatiots &S N
events conducted by academic institutions, cultural associations, schools and educational
institutions.

¢CKA& LI NIYSNEKALI a0NBy3GKSya AyadAalddziazyl f
knowledge in the field of educamn.

Il. Assumptions of the program.

¢CNIAYSS LINRBAINIY OFffSRE 22N] AYRAODAR
YR a20AFf &dzZLJLI2 NI Ay OKAf RNBY |yR | R2¢
individualization area of work with childneand adolescents referring to special educational
needs.

&

It

Qx
Q¢

Program includes four modulgsontaining detailed content

d youth | 201608
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1. Diagnose of individual developmental and educational needs children a
adolescents;
2. New methods of working with children which allow develop main competencies
children and adolescents:
1 With disability,
Social inadequate,
With educational problems,
With addiction,
Gifted children,
With social abandonment referred to family situation,
With adoptive problems deriving from culture differees and change
of educational environment,
3. Method of projectck & | YSGK2R ¢KAOK RS@St 2L
4. Individualization of working with children as a way toward to educational inclusion;
Furthermore, program complement scenariosorkshops and tools used during training,§
which can be also used in work with children and youth.
General purpose of this project is:

= =4 -4 -4 A4 -4

sive educational and social support of children
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71 Diagnosis of individual developmental and educational needs children a
adolescents;

1 New methods of working with childredeveloping key competencies children an
adolescents:
- With disability,
- Socially inadequate,
- With educational problems,
- With addictions,

Individualization of Work -

e
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- With social problems referred to social and economical situation of family,

- With adaptation problems caused by cultureifferences and change
of educational environment,

Project methodg method which develops children creativity;

Individualization or work with children as a way to educational inclusion.

General target of this program is:

T

Upgradh y 3 G S OKSNRa O2YLISGSYyOASa Ay I NBI
and adolescents;

Specified targets of this project are:

T

=

To gain abilities which allow to recognize individual developmental and educational
needs and psychophysical possibilitésldren and adolescents;

Knowledge about psychgqedagogical diagnosis;

Preparing to use new methods in didactical work with children;

Preparing participants to effective organization of educational process allowing to
develop creativity in used methodsd forms of work organization.

Training schedule:

l.p. MODULES HOURS AMOUNT
Total | Lectures | Exercises
Diagnosis of individual development aeducationneeds

1. | as well as psychophysical opportunities of children { 24 3,5 20,5
youth

). Innovatlve_ met_hods of work developing key 27 35 23,5
compdencies children and youth.

3 Project method ¢ method of developingchildrer®@ and g 15 6.5
& 2 dzitreavity. ’ ’
Individualizationof work - the way to educational and

4| social inclusion. 21 3,5 17,5

Total 80 12 68
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Training effects:

Participants:

M

Will understand meaning of diagnostic competencies in professional support
of a child in educational process;

Will understand meaning of new techniques in didactic and educational work with
children;

/
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1 Will hawe better abilities to diagnosis and rational evaluation complex educational
situations, what will allow prognosis of solutions and prediction of some effects
in specified @lactical and educational areas

The best effects refers to:
1 Diagnosis term, inglidual developmental and educational needs in work with
children and adolescents;
V Introducing into diagnosis term;
Presenting diagnosis assumptions and basic diagnosis principles;
Description of diagnostic process determinants and basic diagnosis rules;
PSaSyidAay3 2F &LISOATASR RAIFLIY2483GAD
analysis, interview, survey); 3
V Description of multiple intelligence theory as a diagnosis method of abiliti
and developing children interests;
1 Presentation of some work methods such asearching methods, heuristic,
developing thinking, reading technique, practice and valorization ones;
V Describing of main preliminaries project method with special focus on h
aidl3Saszx Grala RAGARAY3IAI Ayidz2 GSIO
1 Descmption of individual work with children asway to educational inclusion.

< <<

6-0
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Addressee:

| support of chijtreand youth | 2

Training program has been created in order to improve specialist, methodic a§1d
psychological competencies of teachers working with children and adolescents. Diéct
suppat in this project covers 34 36 persons, representatives of countries participating%
in project realization according to the international cooperation so from Cyprus, It&E/,
Iceland and Poland. Indirect support is given to all other employee of parﬁrpersljg
organizations. The support can be given to all other people intereitedpersonalized
education

Program includes theoretical boundary issues mentioned above, workshop scriptsto
realization for 80 hours of training and other didactic materials nekide training. Program
includes also scripts for training participants, examples of exercising cards which can be §sed
for certain methods in educational lessons, including individual work with children aEd
adolescents. Program also includes tools whiltbwato evaluate training qualityalso job
trainers.
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lll. Diagnosis of individual development and educational needs as well
as psychophysical opportunities of children and youth — introduction.

The key element for compulsory school is the general edocasind intellectual
development for each student. Students need to prepare themselves for and education that
is a lifelong commitment. By defining the qualifications for students in the beginning of an

SRdzOF A2y FyR I|ff (KN dzik isifde & compradmhdvg @raa §

general education. The qualifications are to be developed and individualized for each
student.

wS3dzfE F NI &8 Y2YyAUl2NAY3 aGdzZRSyiQa RS@St 2 LIV
in compulsory school is an inseparable part dueation and teachingThe activities are
assessedl'he main purpose of using learning assessments is to guide students through their
courses and education and help them to achieve their goals. Through the learning
assessment teachers are monitoring thezR Sy 6 0a | oAf A& G2 | OKA S
school curriculumand certain skills supporting and motivating the students and evaluating
their needs for additional assistance in school or need for estiraicular activities. This
should give studerit Q> LJ NBydia |yR a0K22ta FRRAGAZ2YI
of education, needs and assistance for further education.

Diagnosis is a key factor during identifying developmental and educational needs
of children and adolescents. Diagnosisignpost for designing and taking of stimulating,
repairing, therapeutic and equalizing actions.

The main goal of diagnosis is to explore individual, its possibilities, abilities, problems
and social abandonment. Individual developmental and educatiomads and psycho
physical possibilities diagnosis of children and adolescents is a practical pedagogy activity
basis and could be also treated as a condition of planned and logical affect. Diagnosis may be
used in educational actions, corrective equalizng, therapeutic, prophylactic, and
resocialization ones (Jarosz, 2006).

It should be emphasized that diagnosis is complex action because of some variables,
which should design some supporting actions regarding planning of their forms referring
to the graup of people or specified person. In order to make those actions as a rational and
effective it is very important to make proper diagnosis process. Diagnostic actions and their
effects allow to begin practical therapeutic influence.

Diagnosisterm derives from Greek word diagnosis and meagtiscriminationand
judgment Diagnosis as a term means recognizing of individual conditions referring to their
symptoms, tendencies, some developmental changes considering knowledge about their
general regularity. Interature regarding this subject we can find information that diagnosis
is called also as a recognizing of: health status (called here medical diagnosis), personal
features, their contexts and determinants (psychological diagnosis), knowledge and school
competencies level (pedagogical diagnosis). It should be mentioned that diagnosis is always
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made by somebody for somebody and the diagnosis process is conditioned by designating
of certain targets.

During characterizing of diagnosis two elements showdrarked here, called also
mainstays which are basis for diagnosing process. Those elements are experience and
NEBFaz2yAy3d o0t 2RIsNBO|IAZI MPTHI %BASYAa|lAZI mMdT
to collecting empirical data which are basis to descrilmhgome state of affairs. Those, on
a way of smart understanding, lead to diagnosis. So we can say, that diagnosis is collecting
of some data in appropriate and planned way, which require interpretation, assessment and
describing of the state of affairs

Between good diagnosis features priority has its reliability and accuracy and
prognosis inherency. It should be emphasized, that only that kind of diagnosis which incldde
all those mentioned above can be a basis for effective therapy.

1. Four diagnosis aspects.

It should be mentioned, that diagnosis should have interdisciplinary charact
it means: multitask, gathering intelligence in areas:
(1) sociak family and school environment of a student. Social diagnosis, social evalnatiog
acquiring of a Rowledge regarding the unit, life situation analysis, recognizing specific
situations, events and social conditions, which was made because of changes necé‘fssity
of because of their present nuisance. As a direct effect of a social diagnosis we can meﬁition
expert opinion or report which can be treated as a basis for prognostication of future actitﬁ\s
in child or family environment. ?
(2) medicalg general physical child development, general health status, sight, heari
examining regarding from needs, otheéudy specialist
(3) psychologicak general intellectual, sense of direction and executive possibilitieés
development assessment, such as sight perception, hearing perception, lateralization, b@dy
scheme and space orientation, coordination of those fundjoahild psychological state§
evaluation, emotional and motivational processes, socialization and personality assessmé:nt.
(4) pedagogicat assessment of the knowledge level and school abilities, range and k%d
of learning problems. Pedagogical diagnosisnot limited only to control and evaluate ©
3GdRSyQa LINRINB&aa odai SELXFAya NBLazyg |
taken in the past is basis to clarify actual level of knowledge and skills, present is heIpf@I in
prognosis of his developmenPedagogical diagnosis subjects are important elements whiEh
consist of pedagogical reality, for example: learning conditions, school progra@s,
childrearing methods, expectations, achievements. To complete pedagogical diagnosis very
important are also: hdéh diagnosis, psychological diagnosis and the sociological one. Ward
is a subject of the diagnosis. In order to make accurate diagnosis it is very important to mé'—lke
a student active and conscious participant of the diagnosing process. S

Regarding diagnasiresults (informal also) teacher should do his best in order to caEe
about complex development of his student. Referring to children and adolescents sphgre
which should be stimulated is social development, functioning abilities, gro@

nd you@® | 2016-08
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communication, negetions, understanding weaker possibilities of other students, creating
of help and joint liability attitudes. It is also very important to create personality sphere,
proper motivation for learning, persistence in coping with problems, diligence in task
performance. It is worth to present students their own preferred learning style, help them in
proper activities selection and plan their own development.

wS3IFNRAY3I RARIOGAOLI LINEP OSaa Ay GSIOKS
psycho- pedagogicatliagnosis.

5AF3Ay23Ay3 OKAftRNByQa fSINYAy3 FoAtAGAS
their education is a process that takes different amounts of time depending on the nature of
their needs and deviations.

Diagnosing is used to figure out gmible deviations of the child and their nature

in addition to assist the child and family with appropriate resources. Throughthe
diagnosing process there are different professionals that could be involved such
as pediatricians, psychiatrists, phyali therapists, speech therapist in addition to other
specialists depending on the child needs.

Screenings (diagnosis) are used to evaluate the student in his/hers abilities throughout
GKS 1Se StSySyida Ay GKS OdzNNR dif (ddyR SyyirRO &1 N
growth and development. As mentioned before the key elements are connected to all areas
YR O2dzNESE 2F (KS aiddzRSydQa OdzNNR Odzt dzy @
Ay (GKS 0S3aAyyAy3a 27F (K Sisl&didr coRfenensive grawentandy 3
maturity (Menntamalaraduneyti, 2016)

2. Interpersonal Communication.
Storytelling

In order to conduct an effective diagnostic process are extremely important communication
skillsthe diagnosician: teacher specialist. Innovative and creatiway to communicateat
the same time is "Storytelling".

StorytellingK St LJA &2dz 2 o0dzAt R | 0 S (eBinglaSrt@w Y dzyi K O K
is the branch of knowledge which makes use of thetoric and narration.

The instrument is very simple for a student to understand, and it has a high educational and
pedagogical potential. Effectively, it can become a very powerful training instrument to
communicate experiences, to make one think, to dwip new meanings to understand and
investigate reality.

Moreover, storytelling can be used to explain causes and reasons of events and
circumstances that happen in real life.

In educational fieldtorytellingcan be used in any grade of schoolldfant Schooldo build
dzLJ ¢t AGSNY Oé¢sx | yR | P&y Schodl$h antrddiizOtopicg y 2
or important values, rework the content or tell stories$econdary 1 Schoots improve
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and enhance the learning processHilgh School$o genegate dialogic processes reflective
and or collaborative.

Storytelling Method built with plastic bricks.

TheStorytelling Methodencourages children and youth to express their thoughts and ideas
on common topics with the construction of symbolic modelsing plastic elements.
¢CKS YSUK2R SyadzeRBRIZRIVSYIHNFS £ INPOBHVE S Ay oK
opportunity to be actively involved, engaged and listened.

Students use and develop their creative thinking and problem solving skills with the
construction of individual models that illustrate their understanding of specific topics withh
theirclassL § Ol y +taz oS + 3INBLG e6b& G2 Yiyl 38
to express their feelings in a constructive way.

uth | 20

The plastic bcks and characters, produced by a very famous multinational factory, are §et
up as an genuine highly creative educational and training support that allows all participaihts
to communicate as equals, in #clusive context, uncompetitive and highly motivating. 5
Everyone gets involved and takes an active role in the learning process: the tea@er
is transformed into a real facilitator oftHinking with your hand$ in preparing and
construct metaphors.

Bricks, colours, mini characters and other elements, mesptudents and stimulate their =
creative thinking and imagination. This allows the teacher, or who manages the groupgto
create an ideal environment for learning and discussion.

dre

support 0

a

Activity Structure:

The Storytelling Methodfacilitates the construction ofhioughts and ideas through basic
actions:

Challenge:

The facilitator asks the participants to make a model coherent with the given challenge.
Build:

The participants build their answers using the brick®ge in3D model of their thoughts).
Share:

The participants share their model with the others.

Summary:

The facilitator and participants summarize what they have learnt and define possible
actions.

During these activities, it is advantageous to:

1 Provide participants with a framework to expseabstract ideas related to the given
theme.
1 Enable patrticipants to be responsible for their own learning.
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1 Help participants to listen and understand the different points of view on specific
themes related to the subject matter

1 Encourage participants to sbuss issues related to the proposed theme and their
possible concerns, by sharing personal experiences and knowledge and developing
concrete solutions to be shared and socialized.

1 Share an action plan that allows to put into practice what has been learnt

3. Psycho - pedagogical diagnosis — assumptions.
Diagnosis means planned data accumulating where interpretation, evaluation and
description of examined phenomenon, person or thing are necessary. Diagnosis in practical
sciences includes:

1. Descriptiong regards to collation research data where the purposeful action will be
taken.
2. Evaluation¢ introducing of specific grades refers to collected research data, as

| O2yaSljdsSyo0S rttz2ga 2 O2YLI NB aLISOA

or things with taken assuptions and allows to describe differences between existing

variables and other datum points.
3. Conclusiorg ascertaining efficacy of diagnostic process.
Explanation; explaining of existing state

5. Postulation ¢ presenting of existing states which should bend, defined
or removed.

6. Setting up assumptions conclusion constructing referring to the relations between
FaddzYLWiAz2ya YR AYUGSNYSRAIFIGS FFOG2NR ot
Considering diagnosis structure, the complex diagnosis methodahewdescribed

(developed diagnosis), which should aim for explanation many problems related to
examined phenomenon. It includes elementary diagnosis such as:

B

- Identification diagnosis, which examines and assigns analyzed phenomenon
to concrete problem.tinames specified elements, problem or disorder.

- Genetic diagnosis which defines area of examined state of affairs, aims to defining
of elements and mechanisms of specified problem, disorder or phenomenon.

- Meaning diagnosis which defines role of examimdenomenon in context of wide
meaning problems.

- Stage diagnosis describes development level of examined phenomenon which should
be recognized

- Prognostic diagnosis (developmental) refers to predict how the examined aspect
or phenomenon will or should proed and what kind of processes decline regarding
to conclusions from earlier stages mentioned diagnosis.

Presented here partial diagnosis complete each other creating full and complex
analyzed diagnosis in definition context. In practical areas (pedagpggial pedagogy)
there is a necessity, saliency and validity of using all mentioned above partial diagnosis
types, how it is mentioned byl. Ziemshk (1972) (after: Jarosz, 2006).
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4. Determinants of the diagnostic process.
In multi ¢ faceted diagnosing pr@ss essential role plays pedagogical diagnosis. It is
a basis to planning forms of correctiggompensational work and programming of cognitive
process. It should include assessment of final result for specified activity, for example:
reading comparingd the intended target but this is only one of estimated elements. Also
important is analysis of activity proceeding which allows to compare activity structure with

O2NNBOG adGNHzOGdZNBd® ¢KFdG (1AYR 2F S@FftdzZ GA2Yy

what is very important part of diagnosist T RT A2 NE mdpy no ¢

It should be emphasized that equating pedagogical diagnosis with learning effects

laasSaaySyld R2Sa y234 3IAGS Fye oklara G2 LY
o

Diagnostic process tak place in a situation of uncertainty experienced by both sid%

of relation (examined and diagnostician), but the responsibility for proceeding of tkHs
. . . . . N

process is on a person making a diagnosis. Problems which should be overpassed hy the

diagnostician areassigned by subjective factors regarding diagnostiguafile (age, %

education, knowledge and experience) and objective ones, referred to taken diagnostic
YFGSNRIFE O6YdzOF 12641l mMdhdpyE FFISNY 28320 3
(O]

Between determinants of diagnostic process below elements can be listed: El)

Substantive knowledgd 6 2 dziT O23IYAGAGSS Sy20A2ylf LINBPS:

functioning mechanisms and functioning in basic social groups: family, school and @er
group; (2) ability to use substantive knowledge it means ability to logical thinking Wh%h
allows to compre different information; (3) basic ability to observe and converse which

is strictly connected to acquire information ability determined by many competenciés
necessary to establish and build diagnostic contact (Sztander 1999); (4) specified reso@ces
available diagnostic technics differentiated in various diagnosis stages; (5) important h%re
is ability to proper choosing researching techniques regarding to specified problerds,
situation, and diagnosis subjects features and creative constructing oeptogng basic §
diagnostic techniques; (6) essential is also ability to connect different techniques in orde-éto
achieve deep and complex diagnosis which is referred to complementary connec@g
methods so called objective, psychometric (scale, inventoryestionnaire, tests) and £
subjective, clinical (interview, conversation, observation, documents analysis) and projec§ve
techniques. 2

m

ce f

5AF3y2adAaA0 LINRPOSaa FyR Ada STFSOGa FRSLIS

should include: inwardness of his owntiaatde regarding to person being tested. ©
Diagnostician should also have different abilities which will help him to contact with testgd

. =

persons. It can be mentioned here: 5
<

o

(1)  Following by person being tested ability to hear in words meaning and taking
threadsin future conversation; ©
(2)  Empathic reactiorg understating of researched person; é
£
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(3) Unpossessed kindnegsaccepting of tested person and respect for his freedom and
doubts;

(4)  Opennesg; ability to speak about yourself

(5) Concretenesg; focusing on a person beintgsted and aspiration to achieve exact

AYTF2NXYIFGA2Y 02dz0 GKAA LISNB2Y AYy aAddz drzyl a

Competencies listed above give possibility to avoid basic mistakes during creation
of diagnostic process. The most common mistkn diagnostic process are:

(1) Attitude mistake ¢ diagnostician does not consider perspective of person being
tested during the cognitive process;

(2) Mask mistake¢ lack of empathy and abilities to put himself in a situation of
diagnosed person;

(3) Judgment mistke ¢ presenting of assessing attitude which labels specified situation
regarding to stereotype criteria,;

(4 aAaidlr1S 2F O2yOSyidNXdGAy3a 2y | dzyAlQa y
positive aspects

(5) Situation analysis mistake focusing on effectswithout concerning them with
aAldzr GA2y It O2yGSEG 2NJ 0oSKI@BA2NDAEA NBIFazy
(6) Connecting theory with practice mistalelack of using knowledge resulting from
LISNE2Yylf SELISNASYyOSa FyR &a0ASyO0S IKuagké SR3
1990).

In diagnosic and therapeutic context categories of listed higher mistakes are strictly
connected. Their occurring sometimes might be used as a defense function before taking
responsibility for decisions done during recognition process and their consequences express
lack of realization interventional and motivational actions pedagogical diagnosis.

5. Basic principles of diagnosis.

Rules in each situation which creates relationships between persons impact on
situation effects and process. Regarding diagnostic procesiserature it can be found
catalogue of necessary rules in this process. It can be mentioned here:

V wdz S O2yySOGAy3a aStSOGALBS FdzyOluAzy NBOZ
educational function (diagnosis as a form of intervention).

V Rule whit include evaluative character psychoLJSRI 32 3A Ol f RA L 3
functioning and conditions determining achieved developmental and educational
targets.

V wdzf S O02yySOGAy3a RS@OSt2LIVSydGrt dzyAlGQa a
effect diagnosisvith actions taken basing on recognition made.

V Rule connecting positive and negative diagnosis in assessment of functioning quality

YR dzyAliQa SRdzQlFGA2y It SY@ANRYYSyY

V Rule including action relativity available for unit, environmental conditions and
persaal development factors.

3y

y 2




~

VwdzS 2F O23yAiGAOBS RSOSYUNIGA2Y Aycg RSO
individual factors, character of educational environment.

V Rule of recognizing by resonance its own interior, specified experiences regarding
02 dzgchlisitddtiona

V wdzf S 2F | OGAGS AYOGSNILINBiOGFGA2Y 203aSNIISR

V Rule which connects psychometric attitude with quality assessment of elements
2F dzyAGQa &a20AFft aAdGdzZ GA2yd

V Rule of cognitive holism in assessmentPRA FFSNBy i FIF OdG2N&E ON
situation.

V Rule connecting interior perspective so called perception of a person being tested
FYR SEGSNYlIft LISNBELSOGAQGS a2 RAIFIIyz2a®BrAQ
situation. %

V Rule including in assesemt and interpretation life and functioning conditions 3
of a person being tested, treated as a developmental factors and their subject(i:'te
dimension. %

V Rule of evaluation developmental factors, individual factors, environment§l
conditions (developmental, edational) as an aspect of their state (feature), theirs

dynamic (relation) between specified environment elements and unit. %

V Rule connecting individual and social diagnosis as a context of social functio@ng
in basic educational environments. %

V Rule of auto- diagnosis of tested subjects, located in different social and psychic;hl
situations. 2

V wdz S 2F O23yAiGAGS K2tAiay Ay SOOIt dzd @A 2

environmental conditions.
V Rule of dynamic, cyclical, continuous, multiperspective and intapiiisary diagnosis
OKIF N} OGSNI 2F dzyAlGQa az20Alf airxddz GAzy

6. Selected methods, techniques and diagnostic tools.

Accurate and effective diagnosis not only allows to choose the proper behavior
also determinates its efficiency. In diagnostic process miffe approaches might be
mentioned: (1) external¢ using information which come from objective researche
(observation, analysis, interview, questionnaire); (2) intergalsing information received
directly from person being tested.

chance fo%ompr@'ensive educdBonal and

In special pedagogyhére are specified categorization referred to description;.Es
of diagnostic proceeding. There is a differentiation between such terms as: methgd,
technique, diagnostic tool. It should be emphasized that those terms have certain meaﬁéng
context(Pilch, Baumarf001, Jarosz, Wysocka, 2006, Sztumski, 1995).

lizatio

Diagnosis method — group of all rationallywalidated methods diagnostic proceedingg
which aim is to describe part of reality. It includes specified actions: planning all diagngsis
process, its organizationakdtures, choosing and collation of diagnostic techniques, thefr
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creation, method of using, analysis selection, presentation of tested reality, diagnostic
thinking process (analysis, synthesis, conclusions), diagnostic image verification, its
development ad interventional actions projecting, complex effects rating in area
of practical actions. Four elements of greosis might be mentioned here:

Pedagogical experiment:

Experiment is a specified part of reality research method which consistslicin
or change processes by inserting a new factor and observing changes arisen because of its
influence. Experiment character consist on implementing into selected system (social group)
specially chosen factor in order to achieve positive changes efsyistem or in order to
check what changes will be done under the influence of the new factor so called
independent variable. Target of the experiment is to find cause and effect connections
between independent variable and elements of tested system. lslagegical experiment
system which should be changed is aghalways a groups of students.

Pedagogical monography:

Monography in pedagogy is the proceeding method which result to describing
of educational institutions. Two factors decide if the procegedican be found
as a monography method. The first one is research subject. Very often it can be educational
AyaadAahdziazy adzOK | Oflaasx aoz2dzi GSI Y &idz
mode. In monographic researches the main goal is t& lato interior of an institution and
deep and complex recognizing how does it works. Monographic method in pedagogical
researches is very important. It is easy to proceed; it allows to systematic verification
elaborated institution functions, improvememlanning and controlling how do they work.
This method almost always research documentation, very often enter observelBoments,
survey or interview.

Individual cases method.

Method of individual cases in pedagogy comes down to people biographies. Th
method consists on analysis of individual human fates involved in different educational
situations, or analysis of specified phenomenon with educational nature by prism
of individual human biography with attitude to describe phenomenon or case in order
to perform therapeutic actions. As an example we can mention here are: didactical and
SRdzOI A2yl f LINRPofSya |yR OKAfRQa TFlLYAf& &
useful technique for this method is interview. As a great supplement observaind
analysis of personal documents can be used here.

Method of diagnostic survey.
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Diagnostic survey method is a way of knowledge achieving about structural and
functional attributes, social phenomenon dynamics, opinions and views specified
communities, increasing and developmental direction certain phenomenon and other
institutional, not localized but with educational meaning phenomenon. In survey researches
the most often techniques are: interview, survey, personal document analysisstic
technigues and others.

Diagnostic technique ¢ certain activity described by exact instructions, which is
strictly connected with the main goal which is diagnosis, problem operati@tializ and
indicators selection.

Researching tool ¢ final effect diagnosis ject in conceptualization and
operationalization of researched problem, depending on used technique exploited
guestionnaire, scale, observational shééarosz, Wysocka, 2006, s-53).

S
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The key problem in diagnosis methodology is proper selectiam rokthod referred _

to diagnosis. It should be projected considering problem, phenomenon and person b%ing

tested specificity. The most used in psychopedagogical diagnosis techniques areg
observation, documents analysis, st 0 Q4 62 NJ a3y. AYUSNDASGHI R dz

childre

Observation.

Observation is a technique of data achievement on observing way. It is aimed @d
planned observing of reality in her real course. This technique requires researcger
experience and many actions ensuring objectivity and usefulness.

As advatages of observation we can mention: (1) naturalness; (2) possabﬂ@y
to recognize situation context; (3) openness for unpredictable situations. lefere@t
observation types can be mentioned:

sup

1. Criteria including knowledge achievement form:

V Directc facts doserved by the researcher analysis;

Indirect facts analyzed by other person;

Controlledg analysis made basing on a constructed tool;
Uncontrolledg without systemizing tools (low diagnostic quality);
Openedc tested people know that they are observed,;

Hidden¢ tested people do not know that they are observed;
Neutralg observer is an outside person;

Arrangedc researcher is organizer of observed situations;
Participating¢ researcher participate in observed situations, it might be opene
or hidden;

Curent ¢ takes place in everyday life;

Scientific ¢ fulfill all expectations: purpose, schedule, activity, objectivity, drai
(Wysocka, 2006, s. 69).

2. Criteria including certain application:

V Permanentg observation made during long time;

KKK KKK L
& chance for comprehensive educational an
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V Photographicalg regads to complex behaviors and situations, does not include
preselection observed data;

V Event sampleg observer is focused on certain events, situations, where interesting
types of behaviors takes place;

V Time sampleg observation period is divided into stidime sections;

V Features evaluatioq 2 6 &8 SNIWSNJ dzaSa aoOlfS&d8 RSaONROAY3

NEIFNRAY3I GKz2asS a0FfSa 203aSNIISWysbckad Sa g d

2006, s. 70).

Observation final effect, where observation is an eleina&ideciding diagnosis or
cognitive diagnosis, should be protocol which should include: (1) observation task (2)
observation time and length; (3) used technique; (4) place of observation; (5) observation
sheet/log; (6) description of external conditiom&d unexpected situations; (7), observed
people behaviors description and their situational cont@tysocka, 2006, s. 75).

Documents and work analysis.

This technique consists on description, interpretation and describing of features
(formal one, contety internal and external) those documents and wokks 202 O1 A X H N
Pilch, Bauman, 2001, Jarosz, Wysocka, 2006). Very rarely it exists single handed but very
often in pedagogical diagnosis is a way to achieve information in connected techniques.

Documents analysis has a wide application and is used sifigpatents:

V Achieving information about facts;
Vit SNOSAGAYT YIYYSNI 2F a2YS LI NI 2F NBIFf AGe
V Searching of hidden psychological content (treating of work as a projecting
manifestation of its author);
V Describing personal features of tie2 NJ] Q& | dz0 K2NE KA a @I f dzS
V I dadzYLJiA2y |o2dzi | dziK2NR& LINBYAaSa Ay
features and reactions;
V Assumption regarding social and culture features of the system in place where the
document has been mag
V Assumption about behaviors and personal features of other pefgsocka, 2006,
p. 77).
520dzySydQa Iylfeara akadzuficieny asiia odeSDf thadS NS A
research methods. It is rather supplement method because of the problems iniexlplia
interpretation what might influence on analysis quality and accuracy. We can set apart
following criteria:

O« &

1. Criteria of content expressing
V WrittencA G YAIKG 0SS LINRG202fa 2N adl GaSvY|Sy
2LIAYA2yas a0GdzRRSyiQa K2YSg2N] QarT
V Digital ¢ statistic and numerical elaboration including sex collation, age
collation, derivation collation;
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V Picture and sound; pictures, paints, photography, tape recordings, videos,
films;
2. Criteria of derivation
V Foundedc all documents of children, adescents, adults such made as a non
science, such as letters, diaries, pictures, notes;
V Made intentionallyg all children, adolescents and adults products which were
made in order to make scientific analysis of them.
3. Criteria of formal sanctions or theieticiency
V Official ¢ regard to different documentation referred to functioning oére,
learningand educational institutions.
V Personak Yk G SNAFfa NBEFTSNNBR (2 | dzi K2NRE IS
V In order to check value and accuracy of the analysis it is n&gesscheck
authentication and reliability of their creatorSMysocka, 2006, p. 77).
520dzYSyidQa Fylrfteaira G§SOKyAldzSa Ydaf@eki
RSAONALIIA2Y YR AYGSNLINBGIFGA2Y Fylfeks
jdzt yGAGEFGA GBS R20dzySyidQa lyltearad ¢KAA
which should be base for analysis and reliable stipulation of its main problems.

Other techniques partition reflects an aspect: (1) quafitguality description ad
content interpretation included in documents; (2) quantity in that kind of analysis
researchers check words, terms and phrase frequency; (3) fognahalyses external
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V Pedagogical analysisthe main goal is to achieve conclusions helpful to organiz{_é
educational and didactic process; S

V Psychological analysis it is meant to examine documents regarding specifie

settings referring to different psychological features afople who made tested
documents;

V Diagnostic analysisis restricted to check actual state of current analysis;

V Developmental analysig tries to present the feature during the specified period
of time;

V Individual analysig; refers to problems built in dation to units as the authors
of analyzed documents;

V Group analysisg refers to problems of a certain social gro(yfysocka, 2006,s .80).

a chance for comprehensive educational a

Interview
Interview is a conversation person being tested with a researcher made according:to
strict dispositions,including some rules of its correctness. The main goal of that kirx
of a technique is to achieve quality data. We can mention here: open/hidden intervieZw,
respondent know/do not know that is being tested.
V Formal/unformal (respondent does not know the ¢ruesearch objective/knows the
true research objective)
V Open/categorized (open questions/closed questions)

(0]
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V Individual/group (made with one person only/made with a group of people)
Standard/panel (made only once/minimum two panel sessions)
V Psychological/envonmental (research the individual features/research connections
between individual and its environmental)
V Verbal/written (registry made by diagnostician)

In techniques referred to interview it should be mentioned that: (1) questions should
achieve clemand subjective information (2) it is recommended that questions should be
F2N¥dzZE F GSR Ay Of SINJFYR O2yONBGS 461F&T 600
form should be adequate to content, research situation, features of person being
interviewed (Wysocka, 2006). In interview it should be also mentioned about questions
importance: (1) straight/expanded ask about specified content; (2) opened/closed; (3)
direct/implied (complicated, projecting questions, suggesting questions, guided guossti
postponed, temporary) (Wysocka, 2006).

During constructing sequences specified kinds of question should be used rules
mentioned below: (1) funnel constructiog from general to details; (2) reverted funnel
reverted than in funnel construction; (®yogressiorng gradually interviewer approach to the
proper content(Jarosz, Wysocka, 2006).

<

During the interview below strategies should be used: (1) on the beginning of the
interview it is good to find a positive contact with respondent; (2) specifesgiences in the

AYOGSNIBASG 6S IINB G(NRBAy3 G2 o06S3IAY aSY2iArz2y|

changed rapidly; (4) at the end of the interview questions should be general, neutral and
emotional; (5) the interview should not lastadong (Jawsz, Wysocka, 2006).

Survey.

This technique allows to achieve opinions (data) basing on standalone filling of survey
guestionnaire by respondents.

Survey is different from interview by guestionnaire categorization level, achieved
data character and resech method. Survey generally is made in a written form. Between
different types of survey it can be mentioned: (1) environmentdistributed by surveyor in
environment which is survey target; (2) presgenerally put in a newspaper with an ask to
refer; (3) post survey send by post; (4) opeqrespondent is marked by his name and can
be easily recognized basing on specified features; (5) anonygibisimpossible to identify
respondent, questions do not allow to identify the person. During suivisyrecommended
to remember about specified correctness conditions which refer to skilful motivation
of participants in order to receive sincere replies and to proper construction of survey tool
(Jarosz, Wysocka, 2006).
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7. The theory of multiple intelligences way to diagnosing capability and developing
interests and abilities of students.

Theory of multiple intelligence was created in 1983 by H. Gardner. According to him
intelligence is ability to solving problems, creating new ideas and works (Limon).2005
wSIFNRAYI GKA& O2yOSLI0 AydStftAaSyOS Aa yz2
possibilities in area of intellectual activity but there are few different kind of intelligence
depending from which kind of intelligence is needed.

Gardner divids intelligence into: (1) language intelligenee this one refers
to understanding and fluent communication, including reading with understanding, syntax
understanding and language symbols meaning; (2) logiosthematical intelligence this  _
one refersto induction and deduction thinking, understating of mathematical terms; (
space intelligence refers to space orientation and visual thinking; (4) music intelligencec
includes ability to recognizing totality, pace sensitivity, ability to receptiometstanding
and creating music; (5) body kinesthetic intelligence; regards to body movement; (6)
interpersonal intelligence, this one is related to good understanding relationships, action
and motivations, feelings of other people; (7) intrapersomaliigence¢ regards to good
understanding own weakness, strength, feelings and moods; (8) nature intelligetiie
one refers to understating of surrounding us nature (Limont, 2005, p.47).

yauth | 2016-08H
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It should be mentioned that this concept has a lot negatip;nmns because of lack
of scientific basis of this theory, lack of empirical researches confirming its correctn&s
Despite of those this theory has a wide usage between teachers, especially because @‘ its
clarity and simplicity. Observing different kindfl behaviors in a specified person, especiallﬁ
created inventory and questionnaires basing on seksteem contribute to creating Ml g
profile (multiple intelligence profile). Sedf esteem contributes to creating and developingg
awareness of own competeres and possibilities, increase motivation, mobilize to activity iﬁ

specified area of taken activities. It influence on future better effects in education.

e educ

The theory of multiple intelligences may be used in the development of key competenc%s
Criteria forthe assessment of key competencies that cover the basics of all the objectn%es
of education:
w {GdzRSyG&a Ydzaid oS oftS (2 SELINBaa GKSAmJ
and in a different way. They must have the ability to present tkaowledge and skills in %
order to be able to convey his thoughts in an orderly manner and have the opportunlty%o
actively participate in discussions and debates.
w {GdzRSydGa Ydzad oS FotS G2 RSY2yauN»aSs O
actions,be able to use their knowledge, applications, dare to look for new solutions and L%e
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creative thinking and reasoning. g
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able to use the information in a creative, responsible and constructive.
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work and efficiency.

Theory of mulgple intelligence is a method which allows to diagnose and develop
students interests and abilities.

IV. Innovative methods of work developing key competencies of children
and young.

4 2YLISGSyOeé¢ G(SNY SEAAGE A& & Gdeligcplides! Yy R
such as: psychology, pedagogy, sociology, law.

A lot of definitions and interpretations referred to competency term determines
concept range of key competencies term which became one of basic terms.

In European Parliament Recommendatissued at 18 of December 2006 year eight
key competencies were mentioned. Those competencies are necessary n learning process
RdzZNAYy3 Iff fAFSP YSe O2YLISGSyOAaASa AyOf dzRS
realization actuating her active w@en attitude, help in social integration process, in the
future allow to find a good job. All those key competencies depends from each other
because their common feature is critical thinking, creativity, coping with problems skill, risk
evaluation, proper decisions taking, constructive emotions contrdl & 1 & -Za@iniod,
Bilewicz, 2015, p.7)

Key competencies are especially important in developing knowledge society giving
more flexibility and allowing for better accommodation to urgent changes in the world
where takes place more numerous and complicated relations between different areas
2F KdzYkyQa T OGAQGAGE YR KAA alAffao

The criteria for keyassessments in a compulsory school are divided into five main
categories that cover the bases for all learnifgeatives:

T {(dzRSyiaQ Ydzad oS lo6tS (2 SELNB&aa GKS
in writing and in other forms. The ability to communicate their knowledge and
capabilities. To be able to deliver their thought and speech in orderly manner and be
able to immerse themselves in a conversations and debates.

T {GdzRSy(taQ Ydzad o06S ofS G2 06S ONBIFGAGBS )
and recourses. The ability to use their knowledge to come to a conclusion, daring to
look for new solutiongind use creative thinking and reasoning.

T {idzRSy(iad0 Ydzad o06S otS (2 62N)] AYRSLISYRS

1 Student must be able to use different resources and media in their quest for
knowledge and for resources. Be able to use information aneative, responsible
and constructive manner.

9 {GdzRSyiad Ydzaald 06S 6ftS (2 0SS NBalLRyaAoft
their own work and performance.
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Key abilities are the ones that are concerning the student himself and are mirroring the
skills and learning assessments through the curriculum. It is assumed that schools support
these key abilities and that they are evaluated every school year.

Method (from GreekMethodos)A & ae&aiGSYlF dAOlrftée dzaSR GSt
allows studentsto tackle the knowledge including her practical usage and developing
d0dzRSyia AyidSNBaidla 6h12Z mMdpdpc> LI HNnTOLO

There are different ways of working with children arauith. Before describing specified
methods of working with children from the descripti@f the functioning of groups the
children and youtlshould describe thehosengroup.

V Children and young people socially maladjusted, threatened with social
maladjustment and with addiction.

Depending on symptoms and additional environmental factors thereew@entioned
social awkwardness and threatened by social awkwardness. Aa symptoms which should
considered there were taken:

- School absence

- Home escapes or vagrancy

- Alcohol drinking (sporadic and often)
- Befuddling tries

- Destroying things

- Aggression

- Fighing

- Stealing

- Participant in negative groups

- Suicide trying

Social awkwardness can be treated as a process so sequence of dynamic change
Specific feature of each process is its stages so transitioning from one phase to another
C. Czapow1978, for:Pytka, 2001, p. 923) proposed phenomenon description in three
stages of criminal derail:

be

ne.
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First stage is featured by alienation, frustration, emotional dependence ne
negative reactions. Unity can react by aggression, rebellion, increasing hate ttofardily
and sociality. In this stage a child reactions are disproportional to stimulus. There is a Iac§< of
patience, attention concentration. Young man very often does not finish his work or malgas
them careless.

for cr%pprehen

ork -

Second stage is a stage where antisdeghaviors became established, it can be alsg
observed rebellion toward all authorities. Basic emotional need are being provided outs;de
family home. It can be also observed first symptoms of social awkwardness such as drln%klng
alcohol, drugs, absence sthool, home escapes, thefts.

Individualiz

©




Individualization of work - a chance for comprehensive educational and social support of children and youth | 2016-08-01

o

~

Third stage can be noticed as a stage where student search contacts with criminal
groups. There is irrational desire to destroy things and if possible to give pain to other
person.

Symptoms of social awkwardness are negafind inadequate reactions on demands
and commands included in social roles such us child in family, colleague in peer group,
student in school.

/ dzaSa 2F &a20AFLft Fg1olNRySaa AdQa | AN
disorders listed above ibehaviors of derailed units. There are a lot of derailment causes but
it should be emphasized that it has individual character. Causes can be divided into two
groups: (1) motivationat here belongs those factors which makes the unit into destruction
actions. One of motivational causes might be lack of satisfaction from life conditions and
willingness of better life conditions basing on films, books etc. Aspiration to demonstrate
own strength and domination what allow to gain better wellbeing which isrireobd because
of life failures and understanding own isolation from social environment; (2) predisposition
so factors which allow to choose negative actions between all actions available in certain
situations. Those are organic and social factors. Imgaoic ones we can include: all kind
of central nervous system disorders such as: characteropathy, neurotic aggressiveness and
other different kinds of mental retardation. Those factors are not direct causes of derailment
but their coexistence with motitenal factors might be the reason of behavior disorder.
Social predisposition factors are locates in environments which tend to antagonistic and
destructive behaviors. That kind of environment might be family or neighborhood where
criminal actions are adired and illegal methods of benefits gaining have high value.

Negligence is one of violence symptoms used toward a child and might include
psychical and physical areas. There are a lot of problems with strict defining of this

phenomenon. Today negligended RSFTFAY SR |4 af O] 2F alarate
LINE LISN) RSOSESRASWEFSNNBR (2 ydzZiNAGA2y S Of

GNBIFdYSyadz SRdzOFGA2Yy YR LIBAEOKAOIET OKAfRQY
bealsocaude o6& fI Ol 2F LI NBydulft (1y2¢ftSR3IS | 062dz
of experience, ambivalent feelings to child, especially when child is hard in care and
in loving.

Addiction term is defined as pressure felt by unit cased by taken mediawhich
might trigger dangerous for life effects (WHO). It is strong need in order to take specified
medicine. There are different reasons of taking psychoactive substances. It might be effort of
escape, try to find new experiences, searching own |. Taerghree types of addiction: (1)
physiologicak strong necessity of taking some medicaments felt as a physical ailments; (2)
psychical; obsession of taking medicine, seltheating, excuse own behavior; (3) sogal
some substances should be taken &ese of group fashion or because of other people want
to. It is very important that in this kind of addiction there is a strong influence of a group into
a unit, respecting group rules and customs (Maxwell,2000).
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Methods of working with a child with social maladjustment might be divided because
of means which are available for teacher during educational process. There are four kinds
of means:

1. Personal value or other people value;

2. Social situations;

3. Formal and informal groups;

4. Culture element.
Methods whch allow activity and structural process factors developmmedple withsocial
awkwardness are Method of Resocialization Theatre and Method of Resocialization by Sport.
¢tKSe |ff2g (02 FAYR YR RS@St 2L) aidzRsBgalyQa |
accepted identity. Those methods in their practical area use methodical procedules
of creative resocializatiornt, means specified procedures: 3
Those procedures are creativity techniques:

1) Emotional

2) Motivation

3) Perception

4) Memory

5) Thinking

6) Imagine

7) Interpersonal

8) Cooperatived Y2y 2 LJIOT @ Za1AZX HAnyoL®

| support of children and youth | 2016-0

Method of Resocialization Theatre is based on four basis: (1) takes from psychology
and creative pedagogy which says that in unit with social awkwardness there are hidéen
potentials. Activation of them allow® make them more attractive and helps to develops
permanent life situations in innovative way; (2) basic of those activities are theoreti%&l
assumptions creative resocialization including its all methodic apparatus; (3) Resocializagion
Theatre in based omethodic modified theatre conception which include together influencé
actors and audience. All those persons are in strict relationships; (4) as an effect of tr-‘%se
activities there should be created individual and social competencies of units with soéial
616 NRyYSaa 6a2tf SRIZ20ANRAGI ST HaMAns LIO %m

Resocialization by Sport Method allows to play different social roles than until nogyv.
All those roles have socially and culturally accepted form of expressing by presenting éwn
advantages and competencieg 2 y 2 LJQ RP0dF. & |
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V/ Children from families with difficult material situation. .
During the last decades there has been much concern surrounding the area of cild
poverty. Numerous studies have been carried out in many societies, so as to outlineéhe
problem of child poverty and to propose measures to tackle it (Pashardes, 2007). Pov@ty
is a major problem and it is linked with the inability of covering basic needs of children s%ch
as food, clothing and housing. On the other hand, poverty is also linkedctal £xclusion 3
and the lack of access to quality health and education (Cyprus Mail, 2015). Undoubte’@ly,
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individuals from lower economic environments are often been excluded from the society
and they also have fewer opportunities in getting education aratkwor raising families
of their own.

Throughout the years, many factors have been identified as determinants of child
poverty. According to Pashardes (2007) these factors include -padiicipation in the
labour market and unemployment among adults it families with children, children
parenthood, low paid employment and inadequacies in the state child support system".
Additionally, childhood disability is frequently a "trigger event" of poverty, as a result
of additional costs, family break up amd unemployment that can follow the birth
or diagnosis of a disabled child.

Pashardes (2007), emphasizes that child poverty appears to be less frequent
phenomenon in Cyprus than in the other countries. But recently, statistics which have been
released byEuropean Parliament (EP) have shown that one in four children in Cyprus
is at risk of poverty (Cyprus Mail, 2015).

Considering all the above, our school has set up an innovative program so as to help
students at risk, who come from lower economic envir@ants to acquire several skills that
would help them in their everyday lives.

Teaching students at risk is an important issue nationwide and it involves many
FaLISOGad {2YS O2dzyiNASa tA1S GKS ! of o! dz&
been develped by Howard Adelman and Linda Taylor. The model aims to help at risk
students to succeed. The program gains nationwide momentum (DeAngelis, 2012). It helps
students improve their psychosocial welbeing and to have academic success (DeAngelis,
2012).

In the same way our school takes under serious consideration educating students
at risk. Our students are persons with multiple and complicated needs and abilities. We offer
the most suitable education. We must not ignore though their family environsiéhat
affect their emotions and their abilities. Some of the students are considered neglected and
at risk because their family does not offer them the same opportunities with other students.
According to the National Association of School Psychologsisegsed 15 June 2016)
learning should include strategies, resources and practices so as to provide physical, social,
emotional and intellectual supports in order for all students to have equal opportunity for
succeeding at school. We focus on these shideand we try to give them the chance to be
able to meet their abilities.

So as to meet our goals we often use innovative methods. One of these methods
is to educate the students for independent livingdependent livings a philosophy and
a worldwde movement that begins from the right of all people to be included in the
community. The right to live independently is guaranteed by Article 19 of the CRPD and
protected under EU law, in particular through the prohibition of discrimination on the
groundsof disability (Article 21 of the Charter of Fundamental Rights of the EU) and the
principle of integration of persons with disabilities (Article 26 of the Charter).
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Furthermore, the United Nations Convention on the Rights of Persons with Disabilities
(CRP) recognizes the right of people with disabilities:

1 towork
1 to have equal opportunity to choose work or to be accepted in the labor market and
1 to participate in an open, inclusive, and accessible work environment

Moreover, the Center for Parent Infomtion and Resources (2016) highlights that
independent living is about, the student pursuing talents and interests as independently as
possible. It is about growing to adulthood, finding a place in the world and achieves the best
of your ability. We all muld like to see our young people grow to adulthood and find their
place in the world, doing for themselves to the best of their abititgwever, when it comes S
to students with disabilities independence can be very complicated. For this goal togoe
achievel students must educated and prepared.

o
AN
According to Cronin (1996), independent living is defined sk 2 8 S a1 At f.&
O2yiNROdzi S (2 G(KS 5dz008aafdd AyRSLISYRSYR
shown in the following figurethese skills are often categorized into the major areas relatea
G2 adGdzRSydaQ RIFIAfe fA@Sa adzOK | ay feSahdi NS
community participation. =

Leisure/ recreati .
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All the above independent living skills areportant elements of a wellleveloped
personality. Undoubtedly, the acquisition of all these skills can significantly impaﬁt
I AGdzRSy (1 Qa 7Fdzii dzZNB | y RAltiiokgh thdj aztjuisition &f life Skills K A &
is a lifelong process, the foundation is established duringdicbdd. It is believed that £
students do possess the potential to live and work in the community if they receige
appropriate life skills instruction (Rusch & Phelps, 198hus, besides parents, teachers§
have a great influence on the development of evenjlcchand they have the power °

to prepare them to deal with difficult life issues.
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Therefore, independent living skills should be taketo consideration during the
Individualized Education Program (IEP) planning process. The main goal is to assist
individuals to live as independently as possible or desired through the choices they make
about where they live, play, learn, and work in their communities.

Children and youth especially gifted.

Children that show higher intellectual ability in one or more areae considered gifted.
Gifted children are more likely than other to:

1 Show higher intellectual ability and talent at early age in one or more area (range of
interest).

1 Have more motivated and learn better, which can be explained by their research
interests and discovering more developed than in other children

1 They can transfer knowledge, experience and insight to new and exotic conditions.

1 Use abstract thinking and can easily solve new and unexpected prtges&s

1 Receive excellent grades in tests tiner types of evaluations.

1 More likely to be sensitive in certain situations, show compassion and empathy and
are interested in their community.

1 Show constructive criticism and are able to detect inaccuracies easily.

1 Are organized and systematic in theiork.

1 Incredibly creative and resourceful.

1 Highly talered in artisticand/or sports.

T. Lewowicki (1986) as a specially gifted student recognizes a student which have

minimum one of the features listed below:
1) high level of general abilities and iligénce (IQ = 120 and more)
2) high level of special abilitieifts;
3) very good achievements or possibilities in education or other sciences socially valuable
4) original and creative effects of possiies of that kind of effects.

Units which canbe called gifted are differentiated in many things, by gifts kind,
developmental level. Gifted students are described (Czelakowska:2007)

1 in cognitive area; cognitive curiosity, carefulness, great memory, colligate ability,
self ¢ esteem in knowledge aciyring, ability to concentrate, observation ability,
guestioning ability, differentiated interests, directed passions, rich word inventory,
independence of own opinions

1 in social¢ emotional areag openness and sensitivity for needs of other people,
respansibility, feeling of duty, separating from social activity and focusing on own
activities, lack of need integration with group, strong internal motivation, critical
attitude to school didactic process, own value feeling, accurateassiéssment,
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specific sense of humor, preferred company of older colleagues with possibility
to cooperate with own peers group.

Gifted children learn faster than others and do not need the same amount of reps as
others. Gifted children must be able to use, develop, and the@soning, have higher
thinking and creativity. They need to be surrounded by peers with similar intellectual
abilities. They need to have more difficult tasks such that encourage additional research and
information gathering in addition to the tasks thgive them the ability to understand the
relationships between different studies and materials. When gifted children will not have
tasks that are difficult it may result in behavioral problems and poor grades and
achievements in sciencén Iceland, for exaple, there are three different approaches in

schools, which are generally taken into consideration and take into account individual ne&ls.
o4}

a) A compulsory school that is working witlifferentiated curriculumhas a build §
in flexibility in their overall streture so there is a possibility for individual plans thai
take into consideration the needs and abilities of each student, including giftgd
students. Individual planning and flexibility in students educational choices, courges
and project deadlines whereleOK YR S@SNBo62Re0a Ayl ENB
way for gifted students to work on projects that challenge their ability and can lead
them onwards to increased knowledge and skills. Use of information technolo&y,
independent work and recourses neeallie optimized. 5

b) Acceleratiorcan have different implementation. The most commonly used is for the
student to skip one year of classes. Acceleration can also be to finish compulﬁary
school earlier than in 10 years for example to take the two last sch@wkyegether
(9" and 10" grade) or to take the National coordinated @rade exams a year early
and start taking high school courses along their last year in school.

c) Enrichmententails that gifted children receive extra work (dig deeper) into certai@
subjects and projects than the other students. There can be different typ@
of variations such as themed subjects or extra projects. It could also be carousel v@rk
where the student is working on projects that interest him/heHorizontal ¢
enrichmentis a \ariation of the same concept. It entails that the student takes o
more projects than the majority of the students such as extra math work. This
approach is not likely to be effective unless the student is particularly interested Sgln
one subject. But it cdd work well with enrichmentwith a well organized plan.
6wSelal N1 Z HnamcO
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Gifted children can developsynchronouslyand their minds are often ahead of physical%
growth. Gifted children can often be super sensitive, pronertoalot and have emotional z
problems. Many of them believe that they always need to be superior for example alwgys
receiving top grades in everything and they find it difficult to deal with defeat and advers@/.
It is important to teach them that it is dio make mistakes and that you can learn from yowc%ES
mistakes. Having a group of gifted children together strengthens theirimalje since
people that think alike are better to understand one another. Gifted children need to
valued as individuals and npist for their intelligence or talent.
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The methods of diagnosis that we use to find children with deviations are exactly the same
methods we need to use to find gifted children.

There is a common mistake that gifted children do not need assistancegdineir schooling

that they are all doing extremely well in their academics and that they have no social or
SY2G4A2ylf LINRofSYad LT (GKIFIG 6SNB NAIKIG GKI
school. To be born with great talents is truly a blegdmt that does not mean that is comes
with the ability to use that talent or do well in life. Because of high expectations towards
JAFGSR LIS2L S GKSNB IINB Ylye GKIFIG R2 y2i
many that enjoy the recognition.

Ewerybody has basic needs that need to be fulfilled, including the need to be recognized.
Each individual has the need to be valued and appreciated and to be able to grow their
talents. According to Maslow we have 15 needs that are divided into 5 stepdirSthiour
involve needs that when the individual needs it they have to find ways to provide. The fifth
need is different from the others, it is the need to grow and develop as an individual and to
be able to fulfill dreams and expectations. This pointgh® direction that gifted children

can have personal, social and emotional problems and multiple challenges in school if they
are to achieve their best. The schools have means to make sure that their academic needs
are fulfilled but their social and ematnal needs also need to be met.

Gifted students are normal children with extreme amount of talent and/or intelligence and

in no way is this a sure ticket to success in life. Gifted individuals have multiple problems due
to their talents. Gifted studentsaed motivation, stimulation and support in school to be
able to become as valued in society as they could be. Schools have duty to make sure that
this can be their realityo DNaf I Rs G GANE HnamMcO

Main methods worth of use in wonkg with gifted students are:
Activating methods which encourage students to finding and solving problems by
themselves and taking sejfeducation actions. To those methods we can include:

- Searching methods, especially problems methods and its varianiaggipen and
closed problems to the students, accordingly to the naming proposed by W. Okon
GSELX 2NAYy3IE | YR aAy@SyilGAzyaédT AyidsSttSoi
theoretical and practical problems;

- Heuristic methodsg for example brain ston, sinectics¢ those methods develop
divergence thinking, including large amount of proper solutions, finding far
O2yySOitAz2ya o0S0isSSy LKSy2YSy2yQa | YR
solutions, six hats method E. de Bono.

- Methods developing convergee thinking, learning algorithmic thinking, discipline,
accuracy and regularity

- Fast learning techniques for example fast reading, mnemonic, developing elf
awareness of processes managing of learning and memory.

gl
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Children and youth with mental retardation.

A ¥ s A x

“SAaloAftAleed GSNXY Aa auNrROGfte O2yySOGSR
during performing different tasks. Disabled proficiency causes functional limitations life
activity reduction.

The newest DSN V classification defines mentadtardation as a disorder described
by intellectual deficit, accommodation deficit with the beginning during developmental
periodo. 20 AZa1l X tASGNI&axX DFOSOlAZ HAMHI Libo
levels of mental retardation. It depends from amount of disorders. We can mention here
YSyGlrf NBGINRFGAZ2Y Ay (S@StfY (26> DEBSGYX
2012, p.32). There are three features which describe mental retardation: (1) cognitiye
problemsc they can disorder communication ability because communicate content might Be
difficult to understand, learning of new abilities, knowledge storage wansfer for people g
with mental retardation might be difficult, their long lasting and transitory memory work na
so good as in other people; (2) problems referring to accommodation behgvsarcial,
practical and concept possibilities should be leambrder to function normally in everyday
life. Practical abilities include such things as: eating, drinking, dressing, money managengent.
Social abilities include adhering principles, responsibility, ability to¢sesteem and self,
control. Concept altities refers to learning key competencies; (3) need of supporting in ad@t
and independent lifeg people with mental retardation have a great need of support ang
very often uses different systems in order to receive supp®nith, 2008, p.226 227).

nd youth 52016

ildre

| suppo

There are four perspective of thinking about mental retardation. Now mostlg
emphasized is holistic attitude, it means that all those attitudes can explain what is mer_gtal
retardation: (1) psycha biological attitude¢ mental retardation is treated as a cdast &
caused by organic destroy important brain structures. Medical perspective exclude valiéjity
of using educational actions, all actions should have only therapeutic and protectgle
character; (2) psychq developmental attitudec describe mental retardatin as a failure in @
KdzYl yQa fAFS® 5S@St2LISyd Aa RS S nbologicalR -
factors. Developmental attitude allows possibility holistic treatment of person with ment&il
retardation. Disability is treated not as illness omganic disorder but as a psychologlcalCl
limitation, as a state which is an effect of incorrect developmental process; (3) social @nd
psychical attitude; mental retardation is treated here as a entering process of person wi&\
disability into social role of gerson with disability regarding the social expectations; (4§
pedagogical attitude this one focus mainly on education or educational problems. e

nsive

0 €

It seems that the fullest concept of mental retardation is biopsychosocial concq)t
including both biologicakspect and the social one. Biopsychosocial disability concept powgs
as a main problem of disability social limitation and participants in social life, giving the base
to proper intervention in order to reduce those limitatio{iglajewski,1997).

Individualizat

H

©

QX



Individualization of work - a chance for comprehensive educational and social support of children and youth | 2016-08-01
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Between tiosen methods working with people with disability it can be mentioned
Weronica Sherborne method. Between movement categories in this method we can point as
follows:

1 Movement leading to own body knowledge. Those movements allow to slowly meet
each part of avn body what is key factor. Especially important are: feet, knees, legs,
hips because on them lays all body weight and they connect body with the ground.
Controlling those body parts guarantee proper balance. Meeting own body and
control on its moves leadd 2 ONXBI A2y 26y ARSyGAGezZ [i2
SYBANRYYSYWSED ay2y

T a2@SYSyid ONBIGAYy3 dzyAGQa O2yySOlGAz2ya gAlGK
this movement is to create space orientation and basing on this creating connection
between aK dzY'l' Yy YR SY@ANRYYSy(d FyR |a | NB&d
and danger etc. Categories 1 and 2 exists parallel and they are strictly connected with
each other during training.

1 Movement leading to creating relationship with other human. The maad gbthose
movement activities is to encourage participants to find positive and important
O2y il Ota 6AGK 20KSNJ LIS2LXS o6FasSR 2y d
Because of the movement type R. Laban classifies relationships as:

a) a2@SYSyia aoAldKE
Movement exercises where one of partners is passive and the second one is
active and careful toward his partner.

by a2z @dSYSy il :al 3L Ayadse
Movement exercises which main goal is to realize by the partners their own
strength during cooperation with partner without ggession elements. Because
of this it is not allowed to introduce competitive elements, presenting winners
and losers. There have to be role change from active into passive. Those exercise
allow to express neurotic tensions.

Y R

c) a2@SYSyil :GaKl NBR¢
Movement &ercises which need both engagement of both partners and leads to
creating harmony and balance. The success condition is trust between partners
and understanding, cooperation and common physical input.

1 Movement leading to cooperation in group. Differencetween this kind of exercise
and those mentioned above is in amount of participants. Firstly exercises are made in
o LIS2LXS 3IAINRdzLIAS GKIY @gAGK GKS gK2tS |3N
together attacks one group, what is used in situation where paeson is stronger
2N KSFBASN) Ky G(GKS 20KSNBR® Ly SESNDA&Sa
1 Creative movemeng, this movement is spontaneous, creative and frgr example
dance. It should help in expressing itself.

iPad
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The process of indidualization effectively support information technology and

computer.

laarAadArodS SOKyz2f23e Aa RSTAYSR la atry
that is used to increase, maintain, or improve the functional abilities of a child with
adisability ( 2dz0O1 X CflylF3lryzaAtftSNE . FaStidST wnwm
At Ra G2 AYLNROGS | OFRSYAO 3FAya F2NJ adidz
disabilities have a difficult time making academic progress in the classroom. These students
NSSR OSNIIFAY GaY2RAFTAOFIGAZ2YE YR adzZJ2NIé¢
support students in the areas of communication, academic tasks, and daily living skills. iPads
and tablets can be used as a communication and as integration tottheiclass and most
importantly in the community. iPads can be used to help improve achievement for studests
with special needs. Students with disabilities can be educated to use iPads or tablets.

2016-08

In Cyprus the Law supports the use of Information anch@unication Technology
6L/ ¢0 AYy (GKS OflFaaNR2Yo® Il OO2NRAYy3 G2 GKS
allows the use of high tech means since these allow for more independent life. High
technology material can be used as educational meams$ @s tools for communication. %
Special education law can be found under the law at Article 2, Part | of Law 113 (i)®9.
Moreover, Article 12, Part 1V, refers to inclusive settings and instructs that public scheols
are required to provide any help andort to children with special needs. Also, Article 2;

(0 and(d) , Part V, refers to the ministry of Council as the organization that grants @e
LINEGAAA2Y 2F Fye SldALYSYyd T2N OKAf RNBy:Qa
of special education S

SocCla

The Ministry of Education and Culture (MOEC) in Cyprus includes an Informagon
Technology Department which includes an Assistive Technology (AT) officer wipse
responsibilities is to examine students who have been referred by their schools as possi?ble
candidates for high technology material. The AT officer examines the students and Wrées
a report that accepts or rejects students for assistive technology material. This report is tigen
examined by the District Special Education Committee, who will accegject the reports
suggestions.

prehens

Ly awn srea G2 GSFOK 1ARA B6AGK € SFNYRY
FNB AyGdAdGA@S (2 dzasSé FyR SaLlSoOrArtte o0SyS
awareness, because apps are easily nizgd and very natural to use. Furthermore touch%
screen technology represents a suitable tool for students with motor impairment as%t
Ad SIFaASNI T2NJ GKAa OFGS3I2NE 2F addzRSydag
visually shift betweenthd ONBSY FyR (KS (1Seo02F NRdE

Furthermore, iPads reduce frustration for students with learning disabilitieg.
Assignments can be completed using the device reducing the frustration that might ®e
conjured due to complex skills required via the natural methbdampleting assignments. S
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Being multisensory, iPads students can take the learning approach that is most suitable
for them. For example, a student who is an aural learner can record lectures, or a visual
learner can benefit from visual aids such as pstar® ¢ KS RSZAOS Sy NA OK
SELISNASYOS a GkSe& OFy f221 dzLJ yée Ay T2NYI
the internet. iPads are effective for customizing both solo work as well as class work.

I O0O2NRAY3I (253 Ga& sefjugride ol Kpps fdr tYduRg chilgfdd with
adzft GALX S RA&AFOAfTAGASEAE OHnNMHOYE (GKS Atl R 2N
for students. It provides an interface that students can directly interact with, the child can
easily engage withhie applications, there are several ways of modifying the screen of most
apps, the device is easy to carry around and easy to use.

Applications that are downloaded onto tablets and iPads have several features that
make them easy to interact with. Commoniged human gestures can be used to interact
with the applications. The screens are touch sensitive. A student may touch or tap the screen
to get a response. Things on the screen may be moved left or right, up or down with your
finger. This makes it easyrfstudents to quickly learn how to use the device.

The devices have attractive and interactive large surfaces making it easy even for
students with low vision or motor impairment to interact. Icons can be made larger for
easier use. Items on the screereacolorful, they have good contrast and size and when
a student touches them they are easy to move around.

Moreover teachers can adapt the features on the screen to make the device more
accessible for students. The scenario section of this subjectvaiteaxplain exactly how to
change accessibility features in the devices. A teacher can increase the volume of speech,
change the size of fonts, magnify the region of the screen, change the size of text, change
the backgroundcolourof the screen for bettr contrast, change the speak selection which is
the rate at which the speech is spoken and also the AssistiveTouch feature allows students
with difficulty in movement to achieve the appropriate response from the app. There is
a feature for students whare deaf or moneaural (students deaf in one ear) that can be
regulated to meet their individual needs. This feature is found in setting (not accessibility)
under sounds.

It is also possible to customize several apps by adding your own pictures or photos o
O2yiSyid 2N @&@2dz Oy S@Sy NBO2NR &agxiy Righty O1
and Day studios, Inc.), it is possible to substitute drawings on cards that correspond to
letters with your own photo, voice and /or text. This allows for indivithadion of students
work. Students can even use the device to take photos, record messages or write messages.

A teacher can regulate the sensory level of input that can be displayed to students
because several students can be overwhelmed by too muckasgrinput or information.
Not all children process the information as typical children. Teachers can regulate the level
of input that children can receive allowing for individuality in education.
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disabilities. These are provided in a sequential order beginning from those requiring very
basic skills to more refined difficult skills. For ex#&mgd.early visual attending and tracking
skills, 2.developing attending and visual tracking skills, 3. Refined hand movements and
visual discrimination 4.touching discrete spots and taking in more complicated screens whilst
learning various concepts.

Different ways to use iPads can be targeted according to different disability groups.
According to Quick (2014) most of the research related to students using iPads in classroom,

has focused on intellectual disability, autism and emotionally and behavis@iders. o
o

Students with emotional and behavioral disorders benefit from tasks that provi(éx'?e
immediate feedback. When they notice that they are working correctly, they are more Iikéy
G2 O2ylGAydzS GKS dGFrailoe 1 002 NﬁAqﬁpﬂwillﬁ:@tinwedeO‘[
working with an iPad because it provides immediate feedback. Also, an iPad provigles

o

examples so that a student can easily learn reducing the chance of making a mistake. &

<

©

iPads can be used by students with Autism who are nonverbal to concate. Several §
Apps have a touch and speak option which gives them a voice through touch. SEch

o

applications are picture based communication systems. 5

S

iPads can help children to build social skills, as they teach for example facial cues vglen
children are ¢éarning about emotions in others and themselves. Also social story applicatiqgﬂs
are available for the iPad or tablet. These teach social skills and thus they benefit studénts
with autism. Also there are applications that can be programmed to provide isesl to 8
students with autism and can help teach skills and remind students of previously Iearrcﬁed
skills. iPads can be used to create videos that may be used as social stories by student%wnh
Autism.

sive educ

Students with Intellectual Disability can also ben&bm using the iPad by helping ‘¢
them to be more included in school and society. iPads provide various modlflcatlonsgor
students with intellectual disabilities allowing them to be fully included. Academic tasks ahd
tasks that occur throughout the day.

ce for co

Motivation to use an iPad to work is great for any student, making them moge
engaged in the task and more excited about working. Students with attending difficulties éoan
complete their assignment on the iPad and receive instant feedback. Students witmgaan%
disabilities that use iPads do not stand out and thus they can by fully integrated ﬁf\d

accepted by the classroom. 2
S
vdzA O1 oO6HnmnO YSyidAizya GKFG aw 2dzi 2F2 S
A A w s ~ - ~ ® ,
ySSRa Ay GKS a0K22f | yR i ificlude Bealtd) Bafery dagorgii &
I RG20F O dé¢ | LIJA Ol y I -ménkoring Behaviét, takihgAniedicine, é dz(
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monitoring progress of personal goals and knowing when to do different tasks. Furthermore,
while there are other devices that use appmt can be used for educational purposes, the

At R KIFa | a3aNBFraSad odzyRFYyOS 27F LA GKI
of Apps that could be used for students receiving special education services.

According to Quick there are some digadtages to using iPads. Much research must
be done to find the correct application for individual students. Most iPads connect to the
internet meaning that students must be trained on how to use the social media correctly.
Some students may not be resmsible enough to use the iPad correctly. Students must
know when to work and when to use the iPAd for personal enjoyment. Students must be
reminded to work on school work and then play games on their iPad. Also, iPads require
care because they can bredkhey are thrown or dropped. Also, students with Autism may
use the iPad excessively for salimulation purposes

Students must be assessed so that the right assistive technology can be designed and
provided based on their individual needs. The tigévice allows students to take part in the
education process and be fully included in school life. iPads can have applications that
provide visual, auditory and tactile stimulation allowing for enhanced learning means.
Educators must find the right appations to suit the individual means of each student

Educational Robotics.
An example of innovative ways of working is also Educational Robotics.

When we speak oEducational Roboticere mean the development and use of learning
environments based on bmtic technologies. These areas are normally made up of robots,
software and curricular materials.

But why do we us&ducational Roboticst school?

We know that within 2018 the increase of the personal robot sales will be $ 12 billion worth,
with about 35millions of units sold worldwide.

Moreover, the market of industrial robots will reach $ 48.9 billion within 2021, with an
annual growth of 11%.

Finally, in recent years thanks to Robotics 3 million new jobs has been created in the world.
These are the emomic and social reasons, related to the labour world, which will involve
our children in the coming years.

| 26 SOSNE GKSNB | NB & LIS OA Bdicaional Reboriosintehtideyel f £
activities affect the real learning processes, that beedprojectbased.

In Nursery and Primary Schools, teach@gmputational Thoughprovides students with

a framework within which to reflect upon problems and systems.

TeachingCodingmeans teaching to think in an algorithmic way, that is to teach hownis

and develop a solution to different problems, even the most complex ones.

Computational Thoughis the basis of most of the ITC and to understand how to think in
a computational way provides a valuable awareness of computer working.

/
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Educational Robotics at School.

Educational Roboticand Codingcan be included in the School Curriculum at all levels, from
Nursery and Primary School, up to University and Research Centers.

In fact, it promotes, in the students, a brilliatreative attitude.

Throughthe Robotics activities, the student can learn how to:

1 Understand the functions performed by the components of robotic kits in the
realization of the fundamental structures of the mechanics of movement.

1 Know the characteristics of the sensors.

1 Recognize tbd disciplinary, conceptual and operational ties, including Mechanics,
Physics, Computer Science.

1 Organize the data of a problem to be solved through graphs and diagrams, @d
translate algorithms with the programming languages.

1 Identify hardware and softwarissues in case of malfunctioning of a rob@tablem
Solving strateqigs

1 Cooperate in group work.

But the benefitRobotics manages to get from the group of pupils, and inside the classroo
are more general and can be placed at tBemmunication levelbetween children and
0§SFOKSNAEX ONBIGAYy3 | ySg Oflaa 3INRALIQA
2LISNF GAYy3 YSGK2R ¢gKAOK Ffftz2¢ga G2 3I2 oSe
to one lesson) to adopt group work (peer to peesrk) as main method.

This innovative way of working with the class group makes it easier to build a pos@\/e
atmosphere in the classroom, which allows the student to implement skills of responS|b|Ety
while facilitating the birth of new ideas and solutiomdated to group cooperation.

In addition to this, the concept adrror, that in the traditional teachindearning process
is experienced as a taboo by the student, becomes a strong point in the actiwiybotics,
I aySOSaal NB I dzyfindrokeRidanbré appipiate solitas. 2

The benefits that the Robotics generates in students, especially those with spe
educational needs and in general all disabilities, will be analyzed in detalil.

‘<.{71,

por’mof %ildrenﬁnd youth | 2016-0

Robotics and Creativity.
Educational Roboticss an expanding field that is gaining always more importance frorg

I A0ASYGATAOE SO2y2YAO FyR Odzt (dzNJ € LJ2)\§£('J
industrial and cultural revolution. The specificity of this new science implies and prométe
a briliant creative attitude in students who wish to undertake this career.

comprehensive_educational and s

ac

of work -

In addition to this, the study and application Bbboticsdevelop in them a new and active
attitude towards new technologies, enhancing teamwork, cooperation and culturﬁl
exchange amng students.

According to relevant educational experiences (Papert and others), in fact, the use of ro
in teaching practice offers, compared to other instruments, many interesting advantages.
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These are:

w robots are real threalimensional objects moving space and time and that can
mimic some features of human and animal behavior;

w young people learn more quickly and easily if they have to do with concrete objects
rather than only by working on formulas and abstractions, as it would be if they just
commit to program a computer;

w motivation to be able to run an intelligent machine is very powerful. The appeal that
the robots have on children and students ensures that, even the youngest, can
explore the field of Engineering and the Exact Science from aqiegerspective,
using these sophisticated intelligent toys.

Moreover, according to a vast literature, female students tend to lose interest in scientific
subjects during the middle school years: working with robots, in this case, helps them to
keep alivethe scientific interest by associating it to the development of manual skills and the
cooperative work

Learning from Error.

The error in the construction of robotic artifacts is not a demoralizing factor as a bad mark
on a Maths or Italian test came. The error in the design or programming of the robot does
not create discomfort in the students involved, but encourages them to improve. Usually
students feel a great satisfaction at seeing how their artificial creature works and, for this,
in the cag of Errors they feel encouraged to review more in detail their way of thinking and
the results derived from it, without feeling judged or tested. The positive role played by the
error must be noticed at all time during the class activities and you canadkantage from

this idea, to help each student to improve himself.

Robotics and School Subjects.
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Often the term "Educational Robotitsis not fully understood. Who does not know the
projects carried out by many schools might think tiaducational Robats has the aim

of introducing a new discipline. On the contrary, the teachers who usually use robots for
educational purposes, do it to help students to understand curricular subjects in a different
way, not as an alternative to the traditional schodtbotics is therefore a real tool

to enhance learning, to stimulate different intelligences, to invite students to cooperation,
to teach different disciplines in a unified way.

While designing, building and programming robots students have to deal withlgms

of language, logic, mathematics, computer science, physics, biology, history, philosophy,

medicine and many other disciplines at the same time, which help them to understand
o

a robot. @
o

¢CKFyl1a G2 GKA& bocn c¢ aORAS ¢rais eéducatiSrial patrand A gYI- &
use the same tools with students of different ages, evehafapproach has to be changed.

outh | 2

Robotics and Future Jobs. <3
One aspect that has been just mentioned in the previous paragraphs is the eth%al
importance of teaching howo use modern, up to date instruments, in order to allow futureg
generations a perfect integration into the labour world, not necessarily related to scientic
or engineering field. .
In fact, even in 2008, the year of the global financial ci®idoticshas been one of the few
sectors that has seen growth of their worldwide turnover (+ 15%). In this context \§e
understand that any kind of future job, from the surgeon to the archaeologist, from tHg
mathematician to the computer technician, from the plumber ttoe firefighter will be 2
"affected” by Robotics The direct use of highly technological tools like robots will be
everyday life and the task of every school/educational agency is to create future generati_gns
able to face the challenges of the world, to pide them with tools which can be used
in their job and outside it.

Introducing the best technology practices in schools means, then, enable the young pe
of the future a closer integration with the labour world and a multiethnic society.

port of

le

n@/e edu

Educational Robotics and Inclusivity.

Robotics as we have already said, is able to involve students in lessons actively, incre
their interest in the school environment.

It also facilitates dialogue and communication, the active comparison among studentscc‘;on
curricular issues and not, by facilitating the integration and the ability of build relationshigs
and communication. g

ing

ance&i’or comprehe

The development of a complex process asks students to developdtigdal thoughtand
teach them to show their work, and speak about it,lwiteers and teachers.

Individualization of w
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As a consequence, thiroboticsbecomes a widely recognized and respected subject inside
the school as a powerful educational mean for youth inclusion and able to oppose to school
drop out.

Not less important, the natural appeal thatbots have on children, makes it more pleasant
and rewarding the learning process, allowing the teacher/facilitator to build a challenging
path, perfect for motivating all the students, especially those less included in the school
context.

From an operatig and practical point of viewglosely linked to class curriculurRobotics
activities become a real instrument of integration: the idea, design and construction of
a robot are, in fact, activities that require a strong cooperation and thus become natural
instruments for the integration of students with very far cultural origins.

In Robotics Labs, students are grouped in teams, each of which contributes to the
construction of a part of the final project. Thus, in addition to the internal group co
operation it is also enhanced the interaction among the different groups. In this way,
children can put their talents to the service of the group and may emerge qualities and
LI daAz2ya 20KSNBAAS KARRSY Ay (KS GiGNI RAGA?Z
This strong interactiorbetween children enables the integration and gives the children
characterized bypractical talent§ the opportunity to emerge and gain esteem within the
group. Very often the recognized positive leader in the group do not coincide with the
oschool leaders Those identified for the good performance in their studies.

The cooperation among different kind of "intelligence" and different cultures allows children
to see their peers from another point of view, creating a positive cooperative environment.

Children and youth with movement disorder and chronic disease.
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Movement disability is described as all kind disorders of functioning movement
apparatus which can be caused by:
- Damage or disorders movement apparatus
- Genetically qualified iliness
- Trauma stags
- Inborn defects or other causes which as a consequence limit movement efficiency
(M. Borkowska 2005).
Functioning level student with disability depends on:
- Kind of damage (referring to central or peripheral nervous system)
- Time when disability have beeained (inborn or acquired)

- Level of disability S
Choosing program content realization it should be included: §
V Limitations which are effect of student movement disabilities S
V Low working pace &
V Serious fatigue %
V aSiK2Ra YR RARFOGAO YSI ¥wn atzti\KtQWtfatRNillégj Al dz
increase his learning effectiveness e
V All conditions should be accommodated to the student because of low working pa§e,
longer time needed to gain the knowledge than in other students ;cj
V Change of attributes describing tasks realiza®BiN2 Y aKS OFy R2e {|KlI

1y26a K2g (2 R2 ALt

In working with child with movement disability problems mentioned below should
especially considered deriving from individual experiences:

V Weak attention focusing
Developing disharmony
Hyperactivity
Seious fatigue
Passivity
Aggressive and rebellion behaviors
Low selfg assessment
Problems in relationships
Communicational disorders
Mood decreasing, existing fears about own health or future.

<K<K <K<K <K<K KLK KL

Students with chronic disease are not homogenous group consglespecial
SRdzOI A2y ySSRa®d LG Aa OFdzAaSR GKIFG OKAfTRQA
lasting time and proceeding. Iliness proceeding is individual at every child and even the same
disease at each child can affect with differentresina 'y R Ay Fl OG0 GK )\-;% I F
functioning at school and his special education needs. It is very important to know that
providing special education needs may change because of disease process cha@ges
(Konieczna 2015). Each chronic disehas its own specificity, has different proceeding2

)
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of his life.

communicational abilities should be pointed:

Students stimulation presume that student is habited to life full of movement and
emotions so teacher should use activation methods such as:

~

During working with a child with chronic disease teacher has to pay attention to:

Kind of illnessand medicines influence on organism, including especially cognitive
processes. Those things are necessary during adjusting forms and methods
of working to psycha physical possibilities of a student;

Proper working time organization at school (breakscessity) and at home
(especially important is to know how much time do the student needs for homework
and for breaks);

Worse wellbeing symptoms and sudden heath status deterioration and to know how
to help the student in urgent cases (will it be enoughwtalk out with the student

from classroom or if there is necessity to call an ambulance);

Necessity of support for student during educational problems caused by absence
(that kind of students have a lot of absence because of their health status, even
normalflu is a problem for them);

Problem connected with slower functioning of cognitive processes, attention,
memory, slower work pace, seeing and hearing analyzer, what as a consequence
causes worse marks, inadequate to potential intellectual possibilities;

Problems referred to weaker physical possibilities which might cause faster fatigue,
occurrence of somatic disorders;

SAFFAOdZ G§ASA NBTFGSR 2 6SF1 AYyGSINI GA2
what is caused by often absence inability to papate in school games, excursions,

and also by disease effects such as epilepsy attack or skin changes as an effect
of allergy;

Supporting a child during entering to the school peers group (children with chronic
disease are often removed into class nmajg

Working with that group of children some methods developing social and

Practical methodsg for example projects method, tasks methods, integration
methods teaching cooperation, didactic games teaching empand understanding;
Discussions teaching to chose correct arguments and respect to other people (for
example scored debate, oxford debate);

Creativity training integrating different heuristic methods and implementing to active
using of words, metaphorsintuition, working in group, respect to other ideas,
presenting of own ideas.

Ideas stock;
Brain storm;




- Didactic gaes;

- Dramas;

- Situational methods;

- Laboratory methods;

- t NPOofSY YSGK2RA O0Y® YNHAI S6a1AI mMppmz 2

Children and youth with sensory impairment (seeing and hearing).

In diagnostic classification there can be divided two groups of children witingsee
RAA2NRSNY aAiAdakKiafSaa yR @GAradzfte AYLI ANBR
of dividing visually impaired children is heterogeneous. Into this group included are childgen
visually impaired and completely sightless. Because of quaffigrehces in world studying %
by children with vision impairment in pedagogical aspect can be mentioned groupsgas
follows: (1) sightless children grogpnclude children which do not see since birth or early(i
youth so they do not remember any visual impiliess. There can be included according tos
{t126a1l omdppy> Lldmnd LIS2LIX S GA0GK f)\EIKuU“
the darkness but they are not able to differentiate colors, shapes, movement and space,C(Z)
group of visually impaired childn and adults which can behold things (shapes anﬁ
movement), they can recognize colors and they have visual space orientation (Majev(%ki
1983). This group of people study world by touch and other senses because of V|S|on3ack
and uses vision impressionts movement, so cold communication vision; (3) in a grou;&
of people with low vision during worldecognizing is made basing on seeing. Thanks
2LIGAOFE &adzLIL2 NI GKSeé OlFy dzaS y2NXIFf LINA yij
will only complement observations.

igg5sU

tianal and

ad . OFT A A l'd Yl Oldza O6HnnyX LD o0H
concentrate mainly on hearing stimulus what leads to faster fatigue, so it is wor
to remember about breaks during the lessons or changing of activity form during the less

s

In the literature we can find different terms of deafness, there is a teieaf or
people with hearing impairmenwhich describe people who since birth were deaf or losp
it during their life. Deaf person is a person who completely lose of hearing or significgnt
destroy of hearing analyzer does not allow perception and understatisgexch by hearing g
FYR | LISNE2Y F2N 6K2Y KSENAYy3 KIFa y2 8A-7
deafness to speech problem, deafness term refers to a person who hearing disorders wiIl§1ot
allow for normal development of oral speech. ©

prehensive gd

work -

For needs of peple working with children with hearing impairment there
is a pedagogy typology (K. Krakowiak, 2006,;288B) which include language functlonlngg
(in area of perception and reception of speech) low hearing and deaf child. Referring to&he
typology there & four groups of people with hearing impairments:

Individualiz
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1. Functionally hearing; it is a group of people who independently from audiometric
diagnosis hears. We can mention here:

V People with slight hearing disordey there are no speech disorders here,
there are o speech defects determined by hearing loss

V People with light hearing impairmerg in this case problems with hearing
might appear during bad weather conditions (noise). There are no speech
disorders despite of some cases where are speech defects connected
to problems with recognizing oppositional phonemes.

2. Hard of hearing peoplg A G Q&  3INRdzL) 2F LIS2LX S GKAC

of hearing destroy measured by audiometric research in information reception prefer
audio channel. But in order to receivell information they support themselves by
vision and feeling. Speech at those children develops spontaneous and with delays.

3. Poor hearingg it is a group of people where despite of using auditory prosthesis
speech does not develop spontaneous and it@sessary to use supporting methods
which allow to create language system (phangests, auditive; verbal methods).
Existing disorders regards to all language legagdhonological, lexical, grammatical.

In oral information reception those people suppatiemselves hardly by other
senses such as seeing and feeling.

4. Deaf¢ because of deep hearing disorder speech development is stopped at those
children. In this case it is necessary to use special methods of language creation
(phono¢ gests) or if needed gh language.

First information and skills are created here basing on vision impressions, smell impressions,
taste impressions and touch impressions, if those senses are not destroyed. Lower stimulus
receiving to cerebral cortex of a deaf child will cautewver, than in child with normal
hearing level, rationalization of its functioning. A child with hearing impairment receives

GAaAA2YE KSFENARYy3AZ aYStt yR (G2dzOK &0GAYdz dza @

often do not understand their meaningt &lso does not associate sound symbol with the
term. His knowledge is mainly concrete and picture and not logecatonceptual.

In development of children with hearing impairment very important is proper functioning
of other senses, including here segiand touch and compensation processes. From them
RSLISYR | RSIljdz-r 08 2F AYFIAYIFIGA2yaTI AYLINBAaA
takes principles and behavior rules (Krakowiak, 2006).

Drama is a pedagogical method which has a broad applicatieducation. It might
be used regardless participant intellectual level. It is a method supporting process
of educational activities. The main goal of this method is to stimulate and support creativity
and spontaneous behaviors of people socially inadéguslainly it is to create psychological
basis expressing itself in different way than the normal one. This method is the closest to

SY2GA2ylf &aLKSNBX GKAYlAYy3IZ YR dzyAidQa AY|

for creative development (M. Kon@pl @ Z&1AX Hnnyo®d 5N Yl KI @
adolescents development, their personal activity. Thanks to participation in courses with
drama elements inadequate unit is able to recognize and name own problems and confront

oy
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them with problems of other eople. Drama presents also method of solving those
problems. Each method of working with children might be characterized regarding to drama.
Drama has its own specific methodic structure which is determined by proceeding stages so
OFff SR AaYSGUK2RAO tAYylas¢od

| RRAGAZ2YIFffé& GKSNB OFy o6S LRAYGSR KSN
in chosen areas and guarantee knowledge and understanding of other people and their
works. Those methods create value system, esthetic feeling, allow to find inspirations and
magers:

- Valorization methodsg exposing both expressional (allowing to articulate own
feelings, it can be mentioned here: drama, staging, simulations, methods using St
features) and impressionistic (which allow to experience and feel other people Worgs
it can be mentioned here participation in performance, exhibitions, meetings W@]
writers, musicians etc);

- Evaluation methodg they allow to do self; esteem of taken and realized actions,=
constructive evaluation actions taken by other people, acceptingtioér evaluation
from other people.

Children and youth with educational problems including educational failures.

rt of children and youth

School failures are also educational difficulties and social problems. In school pracfice
we can find:
- Depended from student (wrong learning ethods as a result of ignorance g
of intellectual work, lack of knowledge from previous periods of learning, disability o
do that kind of operations as: observation, inference, comparison);
- Depending from teacher (does not use effective teaching methoolss ethot remove
lacks of knowledge, does not arouse interests in education between his students); S
- Depending from educational program (student recognizes a brand new materlgl
vocabulary is getting more scientific, new terms are more complicated, they dre rg)
connected with normal life experiences); c
- Depending from used forms, methods and realized program (wrong manu@ls
presenting knowledge in not attractive way, wrong configuration, too hlgg
abstractive levefafte: W® t 5 Ol dzNJ | QBA.Z mMpyp= LI mMyd
¢KS RATTAOdMz G& tS5S0St akK2dAd R 0SS YIEAYEE @
and this way should be accepted as the most successive in breaking students difficulties
in education. <

ocial sup

ucational an

=
Between factors which mighhcrease educational difficulties in children and schoob
adolescents it can be pointed:

- Intellectual and emotional factors;
- Teacherg educator
- Program content, work organization, school atmosphere

Individualization

2,
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Between children and adolescents we can also recognize that kind of children which

have specific difficulties in education which can be observed in different sciencesueas

as: reading, writing, foreign languages, mathematics, geometry, music, movement activities,
geography, arts, biology, chemistry, history. Term specific shows limited and narrow range
of difficulties and proper mind development. This one is the d#ffee regarding children

with lower intellecual effectiveness (Bogdanow)cz

Activating methods which encourage students to finding and solving problems
by themselves and taking seleducation actions. To those methods we can include:

- Searching methosl especially problems methods and its variants, giving open and

2y

closed problems to the students, accordingly to the namingPpLI2 8 SR o068& 2 ¢ |

GSELX 2NRAY3IE | YR aAy@SyiGArAzyasdT AyidsSttSoi
theoretical and practicgbroblems;

- Heuristic methods; for example brain storm, sinectics those methods develop
divergence thinking, including large amount of proper solutions, finding far
O2yySOiGA2ya o0SG6SSy LKSy2YSy2yQa | yR
solutions, sibhats method E. de Bono.

- Methods developing convergence thinking, learning algorithmic thinking, discipline,
accuracy and regularity

- Fast learning techniques for example fast reading, mnemonic, developing elf
awareness of processes managing of lear@ind memory.

Leisure Time and development of children and youth.

¢tKS aONBSyAy3a 2F GKS OKAfRO& RSOSt2LIVSyix
F FGSNI a0K22f |yR RdzZNAYy3 (KS OKAf RQ&a LI NIAC
the age of €9 years old (in Reykjavik) attend and after school program supervised by the
Leisure Center located in each neighborhood in Reykjavik. The managers for the after school
LINEAINI Ya (F1S NBALRYyaAoAtAGe angsuppartichildréni y 3
with different types of deviations through their daily routine and make sure that they find
GKSANI LX I OS Ay GKS 3INRdAzLJ®d 9RdzOFGAZ2Y YR &

Ay G2RI&Qa &a20ASiGéd Y hoglRBeNdEspoNdible yor theyatadeRit S Y|(S

development but organized leisure holds strong leadership in social development. Both
aK2dzf R 0S UGKAY1AYy3a (261 NRaA AYRAGARIzZ f LINE 7
potential to be good in something, noldg is good at everything. An increasing part
2F OKAfRNBY |yR &2dzikKQa RS@St2LIYSyd GF1Sa
Ay fSAadz2NB FyRk2N aLR2NI FTOUAGAGASED LG A&
status along with theirdarning progress.
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pedagogical values; prevention, educational and entertainment.

A major role is also played by the organization of free time children and ybatsuretime

in modern society is a great forum for pedagogical activities where the emphasis is on
additional development and skills with various challenges and learning by doing. The focus
should be on positive seifnage, caring, social skills and active mapation.

Positive self-image: It is important that individuals have positive seffage and faith in their
own abilities. In leisure activities it is important to support positive identity development
among children and youth and promote their skills to:

w LRSydGAFeée GKSANI FSStAay3azr auNBy3IdaKag !l yR

26y toArAftAGE&OaD é

w 58St gA0K RAQGSNRES OKIFftSy3asSa 2F RI xEt g

® .5 NBALRYyaAOtS F2NJ GKSANI 26y tATS Qe vl
s

among other things. =
w LYRSLISYRSY(Gfe& I yR nNiageldadiaves t &8 &K LIS KS
Caring: Caring includes on one hand the responsibilities, relationships and empathy @d
on the other hand will, motive and interest to understand others and give them care. Mutlfﬁal
respect and caring are an important foundation in tkevelopment of communities, S
successful communication and sense of justice. The main objective by cultivating carin
children and youth in leisure activities are that they:
w /NS FT2N 6KSYaStgSaz 20KSNA | yR (K
w ¢ 1S | Y2 Nied anchaddptyth differencébletivaeh right and wrong.
w {K2g G2t SNIFyOS IyR NBaLISOl 2GKSNEO®
w [ SFENY K2g (G2 IAGS I'yR NBOSAQYS OF NB&
w [SIENY (2 FLLINBOAFGS yR OdzA GAGEGS TNASY
Social skills: Social skills aim at having positive and effectteenmunication with others.
Healthy identity is the groundwork fogocial skills. Individuals with good social skills arg
more likely to initiate communication, sustathem and adjust to ever changing conditions.%
Differentiated social skill is the foundation for hapess and fulfillment foeach person. The
main objective of training social skills in your spare time are:
w ¢2 0SS FoftS 2 ARSYUATE gAGK 2U0KSNHEG
w ¢2 fAGS Ay | O2YYdzyAdé ¢AGK 20KSNA 8Ay] K
w wSaLlS Ol GKS dldthgrsta yezable ty Have Adh fartkPraductives
relations with individuals regardless of age, gender, sexual orientation, ethnicity,
religion, physical and mental capacity. 5
w DIFAY LISNBLISOGAGS (ukderstandl and respect thie Uk
of society.
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Active participation: Active participation includes the ability to perceive and understang@
what it means to live in community with others. Active participation refers to the attltud'g
£
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and competence to be activparticipants in a democratic society in accordance with the
rights and duties. In leisure activities, individuals can learn to:
w 5S90St2L) OAGAT SyaQ gl NBySaa |yR | oAt
to develop and improve the environment wittemocratic methods and dialogue.
w 5S@St2L) AVOSNYIGA2YLE gl NSySaa | yR d
w .S ONRGAOFKE FYyR GF{1S I NBalLryairotsS I
w {K2g AYAGAIGADGS YR 06S ONBIGAGS Ay (K
w L ROgniventioR on the Rights of the Chithd other rights and duties
ofchildreno { 1-2 8 FNNaldzy R a@AS$SZI HampoO

More attention should devote Method projects, which can be used in working with all
students.

Method of projects.

Regarding to Tadeusz Nowacki (1995, p. 19) in teaching orientated into method
of projects that kind of working forms with student should be understood where they will be
able to participate in choosing subjects, learning content, descriaging of its own work,
and evaluating done work.

Teacher accompanies, informs, advise, cooperates when students do the work
independently. So into activities in method of projects we can include: (1) choosing
of subject; (2) describing targets and probken(3) methods for realization; (4) bringing
problems together; (5) describing effects; (6) estimation of specified actions and effects.
wS3AFNRAY3I GSIFOKSNRa FOGA@GAGASE ¢S Oly YSyi
task; (2) support in chlasing subject, realization methods, work organization, solving
problems, effects elaboration.

Projects can be realized in individual and in group work form. Arrangement
2T ALISOAFTFASR aidlF3sSa Ay LINRP2SO0Qa YSUIK2R AV
(1) Introducing stage
V Planning projed by the teacherg important here is analysis of program
contents regarding to possibilities of its realization. Important also is content
integration from all subjects and creating common rules in area
of cooperation different teachers in each part oktproject.
VtNR2SOG AYyAGAFGAZ2Y OGNIya¥SNI G2 ad
essence and teaching by using this method)
(2) Exact stage:
V Choosing and formulating subjects, targets description;
V Analysis of project conditions realization;
V Planning and ralization of activities;

aA
2 d:
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Preparing to realization, signing of contract;

Project realization;

Project case study;

Presentation;

Project evaluatiod / KI OF az 200 nhnnZz LD wmp

<K<K KL

Using method of projects require from telaer professional and personatompetendes,
possessing of interdisciplinary knowledge (each project connects issues from different
RAAOALE AySauvsz SyO2dzNI 3Ss Ayy2@0FaGA2y FadaGAd
1y26t SRIS Ay LINR2SOGQa O2ydSyilsthieiiE SigtesS R

during project realization in context of described contents. Students need to haade

knowledge in area of issues connected to group cooperation and processes taking pgce
insidethegroup / KIF Ol aX HnAnnnXZ adHNUL O

THEATRE GABRIELLI

An example of an innovative working method of the project in an ltalian school I.C. Nitti
Rome is GABRIELLI THEATRE.

An important Project, followed by our school for several years, offering an extremely
innovativeteachingisthe THEATREROJEG3IABRIELLI.

This project is implemented in the Institute Nitti transverselybetween the two types
of schoolsand it is so 'called"A MODELOFINTEGRATIONINCLUSIOBETWEENRLLTHE
DIFFERENE&E

Througha well-defined path that is expressedthrough three workshops,ACTING SCENE
ANDCOSTUMESBLOGthis project allowsteachersto train, develop,evaluate,and above
all to monitor the processe®f inclusion.

Throughthe expressionof art, the kids, even the most fragile, can expressthemselves
by developingopportunitiesand hiddenpotentialsthat otherwisecouldnot be shown.
Thediversitywhich you canincludein the project andthen in the three laboratoriesare all
thosepresentin the school,andtherefore coverall the BESoys.

SoGabriellitheatre is a concreteanswerto what is required nowadaysby the Italian school
aconcreteresponseto the SPECIANEED&EDUCATION.

It shouldbe noted, in this context, the supportthat the project givesthe schoolto consider
disability asa non permanentfactor: everyboy, through the workshopexperienceworkson
himself and discoversattitudes, as well as skills that allow him to achievethe common
objectivesof all hiscompanions.

The central pedagogicalaction point is clearly directed to disability also including all
situationsof fragility.

Throughpedagogicaproject-specificaction within the three laboratoriesteachersdevelop
well-defined paths to find appropriate responsesto the tacit or explicit requestsfor help
from the pupils.

In this perspectivethe projectbecomeghe tool to helpthe schoolto be moreinclusive.

Individualization of work - a chance for comprehensive educational and social support of children and youth | 20
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The priority of the Italian school, based on the guidelines of the Ministry of Education, is the
integration and meaningful analysis of the situation of students with special needs. Similar
priorities are other educational systems of the partner countries.

What is the pedagogical coordination?
The pedagogicakoordination of the Teatro Gabrielliis a promisingway to give adequate
supportto teachersto improvethe quality of its interventions.
The pedagogicalcoordination, role held by a senior teacher of Gabrielli,hasto perform
a seriesof tasksin orderto makethe schoolmore and more inclusiveof:

1 Takingchargeof the educationalneedsof all pupils by teachers

1 Assessinthe effectivenesf actionstakenin laboratories

1 Monitoringthe changesccurringin the students,the teachersandthe school

1 Theexchangeof ideasandexperiencedetweenthe different schoolsin the network.
Thisaspectof the project, mainly basedon research in the last twenty years hascollected
objectivedataandprovided,therefore, "pedagogicahnd educationalissues."

Strength points of the project:
Duringthe courseof his performancesTheproject TheatreGabrielli, hashad continuous
rewardingsfor its effectivenesfy RomeMunicipality,the RegionAdministration,
organizationsaandinstitutions, expertsof nationalandinternationaltheatre.
Thefollowing strengthshaveemerged:

1 Ensurethe succes®f all students
Giveall pupilsanopportunity.
Involveall teachersin disabledpupil learningpath.
Enhancedhe professionafresourcesf the school
Organizeéhe spacesandtimes schoolsomore and more functional

1 Sharethe projectwith experiencedeopleoutsidethe school
Teachers will benefit from:
1 Developmenbf specifictopicsrelatedto the project
1 Meetingsof pedagogicatoordination
1 Exclangeof experiencesdifferent forms of alternativelanguageswvith respectto
thoseusedin the classroom
1 Specialization

= 4 4

Tosumup, the integratedtheatre workshopis a trainingitinerary for teachersaswell asfor
who, through the experience acquirethe figure of "OPERATOR COMPANY SPECIALIZED IN
EXPRESSIVE TECHNIQUES IN AN INTEGRATED THEATRE".

Theproject THEATREBABRIELLuIminatesat the end of the schoolyearwith atruly unique
event, exciting and conclusive:a FLASHVIOB, which has become a ritual meeting that
precedesthe final representationof the showsand involving all pupils participatingin the
projectwith teachers expertsand schoolstaff.

~




THEFLASHVOB alwaystakes placein the ArgentinaTheatre Square,under the direction
of artisticdirector RobertoGandini.

The children gather in the theater and after wearingonly a black T-shirt for all, they are
instructedon how to proceed.

aYyouwill sing,he will play outside the theater to communicateto all, through an intuitive
sloganfor all those who are passng by, an important messageregardingthe respectfor
diversity¢

Thephrases"MISSINGN CIRCLEHEFIR$ ANDTHERETHELAST"and "THECOURAGIEO
BEFRAGILEtell of the greatvaluesdevelopedoverthe pasttwo years.

Theyare chargedwith the emotion, solidarity, sharingand feelingsthat kids will bring with
them forever. Workshopdor childrenin primaryand secondaryschools,allow the inclusion
of disability."

Workshop compris the steps of:

- FIRST STAGE - the creation of the group.
- SECOND STAGE ¢ creation of atextin orderto be acted at the end of laboratory.
- THIRD STAGE ¢ staging thetext that will insist on "imagination and visibility

In his training the student will carry out exercisego improve motor coordination, posture
andgestures.

Will produce and reproducerhythmic sequencessimulate with the voice and with mime
variousemotional states; reproduceand simulate physicaland communicativeinteractions
in different contexts;reproduceand simulateverbalinteractions;recite texts; inventtexts.

FIRST STAGE: FORMATION GROUP

COGNITIVE OBJECT: theatrical activity within the group stimulatescomparisonwith others,

improving listening, understanding and selfacceptarce. It develops the processes
of communicationand freedom of creativitywhile structuring,through the movementsand

relaxation,the bodyscheme.

TRAINING OBJECTIVE: develop the body schemeto adapt its movementsto the space
requirements.

Achieve a better understanding of self and other, space and rhythm and improve

communicationskillsandrelationshipswithin the class.

SKILLS: in addition to improving seltknowledgeand developingthe knowledgeof space,
skillsare aimedto improvethe expressivenesand body control, aswell ascommunication
skills.

SECOND STAGE: THE CREATION OF THE TEXT

COGNITIVE OBJECT: In this secondstage,extremelyimportant, a playwill be created.

It iscloselylinkedto the scenicaepresentationof the text itself.

TRAINING OBIJECTIVE: It includesthe structure of a play and his remake through group
activity.

SKILLS: invent a story and processthem through the scenicrepresentationand also create
a canvadinkedto the variousscenedepicted.

Individualization of work - a chance for comprehensive educational and social support of children and youth | 2016-08-01
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Thetext providesan opportunity for studentsto expresshemselves.
Forthis reasonit is very usefulto believein their creativityin processinghe storyto be sure
that this takesinto accounttheir emotions,desiresthe experiencedeal or fantastic.
Theteacherconsciousf the final performance will lead the story-making so asto ensure
the possibilityof stagingandthe balancebetweenthe different characters.
THERBARBNFINITEVAYSTOCREATETHEATRICAIEXT
Whena part of the storyappearsandit is suitableto start nextscene,it will be necessaryo
ask the studentsto changethe story itself in order to take into accountthe specificity
of theatricallanguage.
The theatre, in fact, is not film or cartoon, but a genre with certain operating and visual
requirementshavingto be tied to the story by a spaceand a scenictime with real actorsand
sets.
At this point, the teachercan askeachstudentto write a short storythat will containsome
elementsestablishedoy the teacher.

1 Aplace.

7 Justtwo characters.

THIRD STAGE: THE STAGING

COGNITIVE OBJECT: Thesceniceventis a synthesiof written text andtheatricalaction
TRAINING OBJECTIVE: to knowhow to interactwith peerson time and stageactions

SKILLS: identify and createthe characteristic®f the characterse ableto moveon the stage
stick short deadlineand stageactionsreport changesof mood through the mimic-gestural
language

THE PURPOSE OF THE WORKSHOP IS NOT TO SETTING UP A SHOW BUT TO WORK IN AND
WITH THE GROUP CLASS improving its COMMUNICATIVE AND CREATIVE POTENTIAL.

SO THE THEATRE WORKSHOP BECOMES AN OPPORTUNITY OF TRAINING, DYNAMIC AND
RELAXING WHICH STIMULATES CREATIVE LEARNING BUT NOT ONLY THE INTERPRETATION,
SO THE CREATION OF THEATRICAL THEATRE.

The staging of theatrical acting made by the pupils can be also consideredfor us as
a moment of assessmentWe can also ask pupils to write a simple theatrical script
of asingleacton the basisof the storyinventedby themselves.




I.C. NITTI ROME, first secondary school degree 24 May 20126 the final representation
of the show"Thejourneyof Ody<.

V. Individualization of work - the way to educational and social inclusion.
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LYRAGARdAzZE AT FGA2Y G2LAO Ay Of dzRS A AR%ZI- a
development but sometimes conneconly with personal features of a child and Iearnin%
possibilities or affects to educational contents and way of their extending.

nsive

Regarding to T. Lewowicki educational individualization is differentiation of didacti%al
and educative actions which allewall children gaining information and skills. Thanks té
individualization of method process and other elements of didactic system students shoﬁld
reach similar skills and necessary to further learning knowledge resource. Indivi(@al
influences should makdérom very differentiated group of students a team which car§
O22LISNF 4GS FYR YI1S G(G23SGKSN) aLISOATASR (lkal
that teaching individualization is when teachers try to customize education process igto
individual chidren features. There are mentioned here general features (intelligence), gifﬁs,
interests, temper features, health, aberrations from psycho physical norms. =

tion

©
Educational activities should give everybody conditions necessary to his o¥n
development. It is ery important to find individual differences between students in areaz
of their skills, abilities and needs, and then creating them conditions for compléx

©
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development.Individualization is a way of organizing teaching, which takes into account the
occurrerce of these differencesSo differentiation of education is esseritia order to give
stimulate developmenstudents according to their possibilities and needs.

Throughtailored paths may be set up the unit of learningtogether in which a teachercan
refer to the context, identify learning objectives indicating time, methodology,
organizationakrrangementsactivitiesand auditsin progress.

The student during the learning processcan acquire the skills usingknowledge,activities
that are sureto be useul for:

wGainselfconsciousness

wDevelopyour own personality

wDevelopgreaterinteractionwith the naturaland socialenvironmentaroundhim
wDevelopproblemsolving

wMaturing greaterreflectionon itself

wUnderstandand mature aestheticsense

wTo live with more awarenesaithin their own ethnicgroup.

In school and education individualized study is often defined as the teachers efforts
to continually react to the students individual needs. A teacher that adapts the study to the
needs of each sident knows when the need is for group work, to lighten the mood, add
extra work to the curriculum or get guidance towards a special skill and the teacher
responds to these needs in active and supportive ways. Individualized study is simply the
0 S O Kb8itMI2 &ct on individual needs of certain student og group of students rather
than teaching a whole class of students like they all have the same needs and abilities.

The goal of individualized teaching is to maximize the growth and success of eaegheayd
student.If in relation to theall students use the same standards, some of them are not able
to reach them, the task is nohade to measureheir abilities. This bears the possibility of
certain amount of students losing their way and falling behihthe focus is not on their
ability. When trying to teach all in the same way there is also risk that some students do not
get the chance to maximize their ability and finish the class or the study earlier than the
others (gifted students).

During indivdualized studies the teacher uses standard comparable criteria, such as goals
in steps,learning resultsas one of many tools to measure the individual progress. In addition
the teacher maps the workload and the progress of each individual. The indidaming
results is therefore partially measured from the individuals own progress. This way the
progress is positively connected to the individual abilities.

The following is part of the fundamentals that support individualized education:

- Individualizd teaching is flexible. If the academic achievements are clear and well
defined than the teacher and the students understand that the time for study,
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materials, methods, group work and other tools are things to be used to achieve

success for the individlland the class in whole.

- Individualized teaching has developed from successful and repeated evaluation

2T GUKS &aGdzRSyidQa | OFRSYAO ySSRao Ly
the students are different with different needs and that is the damental when

organizing the teaching. This main objective reminds us of the connection that has to
be between the teaching and assessing the success. The class will be most successfuf
AT GKS (S OKSNE INB O2yaOA 2 dza eresi®. WhéhS A NJ
using individualized methods the teacher uses everything that the student says, does
or creates as useful information to understand the student and find ways to organize

successful lessons for him.
- Dividing students into flexible groups helps ensure that the students receive

diverse academic opportunities and work methods. In classes were flexible gro@ps

are used the teachers organizes flexible learning arrangements and opportun
that are divided into short learning cycles. Flexible ugrowork that is used

in compliance and with predetermined purpose can have certain advantages suc@as
more accuracy in certain teaching and academic goals, easier access of the mat@rial

and the individuals in the class room and gives the student the dppiby
to measure himself in different situations.
- ¢KS g2N]Jft2FR FYR GKS NNYy3aSYSyd ak

ability. This important main rule includes that each and every student has to take %n
assignments that are of interest, are galing and at the same time increase the—

aidzZRSyidQa aiAfta FyR 1y2sftSR3IS® Ly |
321t GKS (S OKSNRa 202S00A@S Aa GKI G
take on information and rules that givéném the ability to understand and utilize

their skills to move ahead in their studies. Individualized classes to not assume

RAFTFSNBYG LINRP2SOGa F2N) SFOK addzRRSy
projects and work that are suitable for stewts with different needs.

- In an individualized environment the teachers work with the students and mclué’b

them in their academics and education. The results will be that the students

become more independent in their studigs.b 2 Nk Ay 3l 41 5f A S HsBMc|C

Principles of work with children and youth are therefdoased primarily on the belief
the necessity of individualization of the learning process

1) Teach should know student very well, his possibilities and limitations, contgiyo
verify his knowledge about student;
2) All actions taken on behalf of student should refer to all areas of his functioning

development (qualifying only into stimulations might be a reason of school fallures

of a student);
3) During classes teacher sHduuse different work methods and avoid adducings
methods in case of gifted students;
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4) During didactic classes teacher should allow students individual work, team work,
group work, it should be avoided too much of collective work;

5) Itis worth to give cleved (0 dzZRSYy i Fdzy QUi A2y 2F (Sl OKSND4&
his colleagues, gain authority and learns structuralizing and content remittance;

6) Teacher, student and his caregivers should together arrange skills development
program and take responsibilifgr its realization (parents and student should know
what efforts and restrictions are connected with specified way of development and
what kind of difficulties they can meet);

7) During valuation teacher should differentiate creating valuation situationsnfro
summarizing valuation situations, should encourage student to celfsessment
(in area of taken individual targets) and to seimprovement.

8 .dZAf RAYy3I 2F (SIFHOKSNRa FdzikK2NARGE aKz2dzZ R
with the student, using diéirent information sources, critical content estimation.

gyt AaK GSNY aAyOfdzaAazyé YSIya adzJl2 NI 3
GASs GKAaAa GSNX 3IAGSE | yYySg @GASe y2i 2yfas
in a sociality. Integrations perceived as a final educational target and it means that
a student with disabilities of psycho physical development should be integrated with
society as a fullg fledged citizen ready to seff reliant life and work activity. Meaning
of the educatbnal integration processes was emphasized by Wygotski, who focused on
necessity of creating that kind of educational system which will organically connect
learning of children with special needs with general educational system. Educational
inclusion and saoal inclusion is realization of idea of full participation of children with
disability in education sphere it regards to possibilities of benefits from forms
of education which is generally available and specialized, rehabilitation adequate
to disabilty, therapeutic and pedagogical support. Social inclusion dimension regards
to fact, that a person with disability should have access to mentioned above forms in her
local environment, one the level of community or county.

1. Examples of individual work plans with students.

In any learning processwe need operating tools, especiallywhen we have to deal with
students with disabilities. These extremely delicate situations require lot of care and
attention. Hence,the welcomeis crucialin order not to fail the first step - which might
disrupt communicationand interaction with the child - and it allowsto establisha good
relationshipbetweenthe school,the family andthe student.

All schools with the implemented individual curriculum to help students fivar individual
interests, establish their occupational preferences oases of learning based
on individual career development and individual learning plan.

{AYyOS GKS AYyGSaANrdAzy 2F AyOfdzaAdS SRdzOF (A
Certers have been developing individual plans for children with deviations and/or special
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needs. The afteschools seeks to offer all children service no matter their ability,
development or disability. The goal is for all children to be able to enjoy lessut¢hat they

Oty o0dAfR 2y GKSAN adNBy3Idkda |FyR RS@St s
environment during their social activities. The afsmhools work on using democratic ways,
SylFroftS GKS OKAfRNByQa aiAft &ffed their Rrivi@iSriers LI A
and situations.

An individualized plan is made or all children with deviations and/or special needs that need
that extra support during their stay in afteichool. The afteschool manager develops the

plan in ceoperation with paents, school faculty and other professionals that are connected

to the child. When developing the individualized plans the primary emphasis is on
empowering the children in their leisure activities and to assist them to be fully activegn
their play on tleir own terms. Staff members need to be fully aware of the goals attfbg
objectives for each child that has an individualized plan in addition to all the other childref®

The purpose of an individualized plan is to develop more professional procedures:
it increases the chance of right reaction in case of difficult situations, everybody is aw%re
of the aims and goals for the child, work is effective and strategic, the hope is that tile
school, parents and the aftet OK2 2t dza 8 G KS &l Y &hodlBeis@aiah® ¥ a
family life. 5

pgft of c

To prepare for an individualized plan you need to gather information about the ch
through:

- Conversation/meeting with the parents

- aSSGAYy3 gA0GK FILOdz e 2F GKS OKAfRQa
- Conversation with a formeatfter-school if applicable

- Mapping

- Does the child need extra assistance and with what

- What does the child enjoy doing

- What are their strengths and interests

ensive educational afd social sup

The plan is mapped and developed in the spring if possible before the attendance off&;he
child to the afterschool program. The afteschool manager is responsible that the goals ar§
OF NNA SR 2dzi R dzM#hgoBhouisk/A theDed of ReCeinbek tﬁeﬁr@iwdualizeé
plan is reevaluated and the progress of the child is mapped and sometimegdhés and
objectives change.

f

In the attached (®Dols) is an example of the structure of amdividualized plan
with Reykjaik.The information that needs to be is:

%

- {K2NIl RSAONALIIAZ2Y 2F GKS OKAf RQA
- The diagnosis of the child or deviation

- What is theplans objective.

- Short and long term goals for the child

<,
(0p))
(0p))

Individualizati®h of work - a chance
Qx
fay

 LJ

Ay

P
(0p))

©




Individualization of work - a chance for comprehensive educational and social support of children and youth | 2016-08-01

®

An example of an lItalian individual educational program is designed developed and
reviewed by the teacher AdonellaLafiandramodel pei. It surelycanbe a powerful tool for
other colleaguesvho work with disabledchildren.

Thisdocumentshouldbe filled in from primary school. The documentshould be updated
at eachnew schoollevel reachedby the pupil. Onlyin this way the student's educational
history will be clear. Thisdocumentwas approvedand currently adoptedin the I.C.Nitti,
in Rome.

The EIR (which stands for EducationallndividualisedPlan), is developed by the team
of teachersasa "life project”. ThePElbecomesthe backboneof the entire educationalpath
and integration of those pupils who need more attention. The team of teachersshould
developcollegiallyPEl startingfrom the real needsof the boy.

Thisdocument,then, will be sharedwith the family and all thosewho work with the pupil.
Model of the program igind attached(Tools)

In Cyprusspecial schoolén Larnakacareer counseling to people with disabilities recently
been propagated in schools. Only in a few cases, students receive professional information
on the preparation for the profession of special educators wheehd in the Individual
Education Program. They not used it at all students who could participate in the programs
of vocational guidance.

In most cases, children do not have the oppaity to develop their skills, habits, and
technical knowledge linkedith simple forms of work that could help in adulthood.

Currently, this situation has changeAn example is the Special School in Larnaoae

of the project partners. Schools prepare students for the social functioning.
At the outset, aneducational program initially preparing for the profession to enable
children:

discovertheir professional opportunities
solve problems andake decisions
developsocial and cognitivekills
show appropriate models of behavior at work
improve the abilityof perceptual
get to know the workplaceand materials through exercise
sensory
1 gain practical training and work experiences
In order to achieve these goals the children are provided with a multidisciplinary
intervention where all the school teachers atiterapists cooperate simultaneously for the
desired results.

E

Before participating in the prevocational workshops, the students must sign contracts
of employment just like they do in the formal workplaces.

Pre-vocational knowledge and skills
Referrirg to prevocational knowledge and skills we mean the preparation of our students




~

regarding:
i first contact with the work environment, the materials and their use and the
equipment of the workshops along with their maintenance
1 the professional and témical adjustments
1 the first experience with the working world
1 the acquaintance and familiarity with the early stages of construction objects

Shaping attitudes towards work

The knowledge and the student's response are important to the habits and conditions
of a work environment. Great emphasis is therefore givethéfollowing:
1 the first acquaintance and familiarity with the working rules
f GKS (y26f SR3IS obligatidns/andIightsf 2 8 SSQa
1 Keepingrackof schedule adherence
1 the responsibility and initiative, in the organization antethodicalnessand
in cdlaboration with others

Selection process of a training workshop

Trial and final participation.

The trial participation in the training workshops takes place in order
1 get acquainted with the subject of training

evaluate their skills in the spedfsubject matter

selfassessed (through this process they understand their potentials and can

set realistic goals because very often the selection criterion of a workshop is th

friendship with a traine or their favourite instructar

pport of children and youth | 2016-08-01
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After the trial phase, the choice of the workshop is done in cooperatiorh wite
multidisciplinary team, the trainee, his family and the workshop trainers.

For the eventual workshop participation the combination of the following are taken into
account:

1 the workshop requiredskills

1 6KS aiddRRSyiQa RSaANB | yR ax

1 his famly's desire

1 6KS 8GdRSYy(Qa LINR&LISOGA GBS 2 L2 N

fwo&— a chance for comprehensive educational

The main principle of the program is to put the students work in a real workplace wgh
specific working hours and payt is an effort of training and employment, which ultimatelys
aims to ensure possible future work integration for the people with disabilities in the open
market employment.Our students get equipped with experience and knowledge which WEI

C

help them earn some income on which they can survive in the holistic society. =
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Purchasing program.
The purchasig program is implemented in combination with the Rfecational Education

and Social Learning progranWgithin the framework of this program, the students:
U getlLJr AR aévoz2fAOrtfeée GKS lY2dzyld 2F en |
school for thér participation in the PreVocational Training
save their money for a certain period of time
discuss with their teachers about what they would like to buy and what they can
buy with money they have accumulated from their jobs
U who want tobuy something epensive, they save theimoney until they reach
their goal
U visit the shopswith their teachersand find on their own whathey want or they
ask for help of the shop assistants
This program serves multiple objectives, having as a main one the develbpisaocial
skills and money management.
In the "Tools" we present examples of individual work plans with the student
from Cyprus ltaly, Icelandand Polish, which can be adapted and used in work with children
and youth.

CONCLUSION

For people wih special needs, the ability to work does not only mean financial
independence, but it gives them the opportunity for:
0 abilitiesrecognition
personal satisfaction
social ntegration
security
improvement in the quality of their life

(B et et

With the right planning and thecontinuous upgrading of prevocational and vocational
training services we give the possibility to a person with special needs to possess his place
in the social and working communityis place is the one that he can manage to obtain and
not the one we think we grant it to him.

The problem is not solved by maximizinig financial allowances, but by:
U minimizing the negative attitude of thepeople without disabilities
U creating the appropriate structures and opportunities to help him prove his
capabilities and abilities
U providing the expertise to thaswho design and implement the concerning programs

JS N
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After the implementation of a series of pr@cational and vocational training programs,
it was found that people with mental disabilities develop skills quickly when the appropriate
opportunities are given.
As an old English prexb says:
GLF e&2dz IADikatioSaday FAaAKS

If you learn how to fish, will eat every day
Education and training are key factors in the continuous development of a person with
mental disability. They strengthen his wikkclaim his abilidgsand develop his functionality
for a chance in the society.
Below is a letter written by a person with disabilities to his trainers. He wishes to remain
anonymous.
The text is a translation from Swedish.

LISTEN

When | ask you to listen to me and y&iart advising me,

then you do not do what | need.

When | ask you to listen to me and you start telling me
how | should feel, then you ignore my feelings.

When | ask you to listen to me and you think you should do
something to find a solution to mygblems, then you

give up on me even though it sounds strange.

What | only asked you was to listen to me not to
advise me nor do something for roaly LISTEN to me.

| get by on my owrl!m not useless | may be

desperate and defective, but not useless

When you do something for me that | can do | must do it by myself,
then you add stress to my weakness.

But when you accept the fact that | feel that wegardless

how absurd or silly this i#then instead of trying

you to understand me, | will keying to work onmy problem.

l'YR (KSY SOSNEBGKAY3I gAtf 06S SIFAASNI F2NJ
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Please just listen to me.
And if you want to tell me something, wait for a while, your turn will come and | will listen
you.

oNn o
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Individualizat

Anonymous wrir
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